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AHOTALA

OCKiTbKH YPOKH MeJia OCBITH 1 MeJlia TPaMOTHOCTI 1HTETPOBAHO B YPOKH
aHTJChKOT MOBH, Y pOOOTI MPECTABICHO CEPi0 PO3POOOK YpPOKIB JJsl yUHIB
pPI3HHX BIKOBHUX KAaTETOpi aHTIIWCHKOI0 MOBOIO. J[Ba ypokM mepekianeHo
YKPaTHCHKOIO MOBOIO MTOBHICTIO, IO PEIITH YPOKiB HAJaHO OIIKC.

Opwurinanu ypokiB B34TO0 3 caidTy http://mediasmarts.ca/.

Mediasmarts — 1ie kaHaachbka HEIPUOYTKOBA OpraHi3allisi, po3TalioBaHa B
OtTaBi, sika 3aliMa€TbCsl PO3POOKOI0 HABYAIBHUX MpPOrpaM 3 Mefia OCBITH.
PoGoTa opranizanii nossirae y (opMyBaHHI y MOJIOA1 KPUTUYHOTO MHUCJICHHS
yepe3 CTBOPEHHS OCBITHIX PECYpCIB Ta aHali3 3MICTYy PI3HHUX BHJIIB 3ac00iB
MacoBoi iHdopmaliii. Mediasmarts TakoX TPOBOJAWTH ONHUTYBaHHS Ta
JOCITIKEHHS 3 BIUIUBY 3aC00IB MacoBOi 1H(popMaIlii Ta ynogo0aHb MOJIOII.

Po3po0ku ypokiB MarOTh KOPUCHI Ta Cy4acHI MaTepialiv, sIKi 3HaOMJIIATh
YVYHIB 3 METOJaMU Ta TEXHOJIOTISIMU BIUTMBY 3ac001B MacoBOi 1H(popMalii Ha
Mosiofb. Jledaki martepiasii mOTpeOyrOTh ajanTamii 10 yYMOB YKpaiHu abo
MO’KYTh BUKOPHCTOBYBATHUCS SIK KpaiHO3HABYMI MaTepial.



http://mediasmarts.ca/
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Ypok 1. Po3yMiHHA OHJIAlIH peKJIaMu DKi
(Lesson Aversmarts Understanding Food Advertising Online)

Bik yuniB: 5-6 kiac
PiBeHb cknagHOCTI: cepeaHii
Tpusanicts: 1-2 roguau
Onuc ypoky

Ha nibomy yporri y4Hi 03HaHOMIISITHCS 3 OHJIAMH PEKIIaMOIO Ta CIIOCO0aMH,
3a JOTIOMOTOI0 SIKMX, PEKJIaMOJaBIll CTBOPIOIOTH MpPHUBAOIUBE 1 3aMaHIUBE
OHJIAIIH CepeoBHUIIE, SIKE JOMOMarae MPHUBEPHYTH Ta YTPUMYBATH OUTAUY
yBary. Ilicns BHUBYEHHS pO3MOBCIOUKCHUX pEKJIAMHUX TEXHOJIOTIH Yy4Hi
3IrpatoTh B HaBYAJIbHY OHJIAWH TPy, CTBOPATH BJIACHY peKJIamMy BUTaJaHUX
wiacTiBiiB Ko-ko Kpanu (Co-Co Crunch). ITicis 11p0ro y4Hi 03HaHOMIISATBCS 3
peaIbHUMHU PEKIIAMHUMH POJUKAMH Ta 3HANUAYTh «JIBO3HAUHI Ta HESACHI CIOBAY,
SIK1 BUKOPUCTOBYIOTHCS y PEKJIaMi.

Mera ypoky

Ha kinens ypoxy yuHi:

o PO3yMIIOTh KOMEPIIIMHY METY I1JIICHOTO PEKJIAMHOTO CEPEIOBHUIIIA;

o BU3HAYAIOTh IUIBOBY AaYyJUTOPIIO PEKJIAMHUX OrOJOLIEHb Ta
OIMHCYIOTh SIK ayITUTOPIST MOXKE pearyBaTH;

o BU3HAYAIOTh  pEKJIaMHI Ta  MApKETHHTOBI  €JIEMEHTH  Ta
XapaKTEPUCTUKH, XapaKTEePH1 JJIsI KOMEPILIHHUX OTOJIONICHb;

o BHU3HAYAIOTh OYEBUIHI Ta TMPUXOBAHI IOCIAHHS OTOJIOIIEHb,
MPU3HAYCHUX JJI JIITeH 1aHOi BIKOBOI KaTeropii;

o BH3HAYAIOTh XapaKTEPUCTUKHU Ta TEXHOJIOT1i, 110
BUKOPUCTOBYIOTBHCS JUIsl CTBOPEHHS LIUTICHOTO CEPEIOBUILA OHJIANH;

o BUKOPUCTOBYIOTh 1H(MOpMaIlito s iMiTallii CTBOpPEHHS Mefia
TEKCTIB

o MOYMHAIOTh PO3BUBATH YCBIIOMJICHHS CTpAaTeridd, 3a JIOMOMOTOIO
SKUX MapKETOJIOTH 3allIKaBIIIOIOTh JIITEH OHJIAlH;

o MOYMHAIOTh  PO3BUBAaTM  PO3YMIHHS  KOMEpUIHHOI  HPHUPOAH
IHTEPHETY.

[TinroToBka 1 MmaTepianu:

o 3a0€3MeYnTH MOXJIMBICTh Y4YHSIM 3irpatu B ocBiTHIO Tpy C0-CO0’S

AdverSmarts (http://mediasmarts.ca/game/co-cos-adversmarts-interactive-unit-
food-marketing-web);

o PO3IPYKYBATH JIUCTIBKY 1Sl OATHKIB;

o 3a0€3Me4YnTH JOCTYII 0 IHTEPHETY MiJl Yac YPOKY;

o BUKOPHUCTOBYBATH MPOEKTOP UM IHTEPAKTUBHY JOUIKY;
o Co-Co’s AdverSmarts mMicTUTb ayio 10 BCiX TEKCTIB.

X111 ypoKy
1. [IpuBiTanus


http://mediasmarts.ca/game/co-cos-adversmarts-interactive-unit-food-marketing-web
http://mediasmarts.ca/game/co-cos-adversmarts-interactive-unit-food-marketing-web

2. Buurenb: MOroBOpUMO Mpo PeKIIaMy:

° [Ilo Take pexmama? [[ns yoro BoHa nmoTpioHa? Jle Mo)kHa moOauynuTu
pexnamy?
o SIkuM YMHOM MapKETOJIOTM HaMaraloTbCsl MEpPeKOHATH ITEH, 110

came 14 Irpainka, Tpa 4d IIacTiBIl — HAKpaIi?
[TosicHeHHsT BUMTEINS: CTpATerii, sIki BUKOPUCTOBYIOTh MApPKETOJIOTH IS
TOTO, 00 3MYCUTH JITEH 3aXOTITH MPUA0ATH TIEBHUIA MPOAYKT HACTYITHI:

o BUKOPHUCTAHHA JITE€H CTapIIOrO BIKY HDXK IIJIbOBA ayIUTOPIs, 1100
IPOAYKT 3/1aBaBCS «KPYTHM»;
J BUKOPUCTaHHS  3BYKOBUX  €(eKTiB,  SCKpaBUX  KOJIBOPIB,

JpaMaTUYHUX KYTiB 3MOMKH Ta MY3UKH, I[00 peKiama Ta MPOIYKT BUKIUKAIU
3aXOIUICHHS;

o MOKa3 IIACIMBHX JIOJAEH B pekjami, OCKUIBKH MAapKeTOJOTH
3HAIOTh, IO CKOpILIE KYIUISATh TE, IO MOKpAallye HACTPId YU HaJAa€ MPUEMHI
BIJTUYTTS.

Sk TUIBKM Y4YHI TMOYMHAIOTH PO3YMITH, IO PEKJIaMHI POJIMKU — II€
KOMEPIIIHI TOBIJOMJICHHS, SIKI CTBOPEH1 HJisi TOTO, 100 3MYCUTH KYIHUTH
peKJIaMHUI TPOJYKT 1 MOXKYTh TOBOPUTHU TPOPI3HI BUIU PEKJIaMU, SIKI BOHU
Oaudath Ha TereOaueHH1, MOKHA MEPEXOTUTH 10 PEKIaMU B IHTEPHETI.

KoskeH 3 KpokiB aHali3ye TEXHOJIOTII, 3 sKUMHU 3HailomuTh rpa C0-CO’S
AdverSmarts.

Kpox 1. Bubip memu 6eb-caiimy

[licns Toro, gk y4dHi BUOpaiid TeMmy sl BeO-CaliTy BYUTENb CTaBUTh
MUTAHHS:

o SIky TeMy Bu BuOpam i Be6-caiity Co-Co’s AdverSmarts?

o Sxi oOpa3u cmanalTh BaM Ha JYyMKY, KOJIM BU Uy€ETE CIIOBA CBIim,
Miti Ta K@ecm y 3ar0JIOBKY YU Ha3Bi?

° SIk1 BUIM 3aBIaHb BU CIIOAIBAETECH IT00AYUTH HaA IMOAIOHMNX caliTax?

o Uu Oynu BUM KonM-HEOynb Ha caiiTax 3 HazBamu Yapisna 3emis,

Mos mepumopis pozeae, Keecm y 3amxy?
Kpox 2: Bubip «npuuenausoi ¢ppazu»

[TosicnenHs BuuTens: 3a 3aKOHOM peKjamMa MOBHUHHA MICTUTH MPaBIUBY
iH(dopmarlrito, ane i1HOAI MapKETOJOTH BUKOPUCTOBYIOTH CIJIOBA, SIKI MOXKYTb
BBECTH TJIsijaya B OMaHy. MU Ha3uBaeMO iX «JIBO3HAYHI Ta HESICHI CJIOBa» TOMY,
o iX MOXXHa 3pO3yMITH TO-PI3HOMY YHM BOHHM MAalOTh HETOYHE 3HAYEHHS SIK,
HaIpUKIag «PyKTOBUH 3aMax I[bOTO TMOKUBHOTO CHIJIAHKY».

[TutanHs 115 y4HIB

o Sxum ynuHOM 111 (ppa3u BBOIATH B OMaHy?

Hosuii ma 60ockonanenuii cynep Xpymxim,

Cmak cnpasdcHbo20 wokonaoy;,

O0oun senuKutl CMAYHUL XPYMKIm.

o Uu MoKeTe BM HABECTH 1HII MPUKIATU «JIBO3HAYHUX Ta HESCHUX
cmiBy»? Hamumnite Ha npomi: Pekiiama pom3uHOK «/[6a coéKu pOO3UHOK 'y
KoJicHi mucyiy (K1 3a pO3MIpOM COBKH?); pekiiama IUIacTiBLIB « Yapieno
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cmauniy (KU 1 cMmak?); peknama HOTYPTY «08a (QPYKmMosux Koabopuy
(bpykToBHii KoNip — 1€ SKMi?); peknama Lego «woowns pizui iepawkuy
(HacmpaB/il, 1€ OJHA IrpaIlika).

Kpox 3. Bubip pexnamnoco nepconasica

PexnamMui mepcoHaki e(EKTHBHI, SKIIO JITH BIII3HAIOTh iX B 1HIIHUX
3aco0ax MacoBoi 1Hdopmallli Takux, sSK TenebadueHHs, Irpu, KiHO(QUIbMH,
IrpalllkKy Ta TaKyBaHHI. AJie BOHM CTalOTh III€ NMPUBAOJMBIIIUMU, SKIIO JITH
MOXXYTb TPaTH Ta B3aEMOIISTH 3 HUIMH B OHJIAlH 3aBJaHHSIX Ta irpax.

JIiTsIM CItif mam’ITaTu, 110, Xo4a Il IePCOHaX1 3al0ThCs TPUBAOIMBIMHI
1 Ipy>KHIMH, HacTIpaB/i, — 1€ MPOJIaBIii, SIKi HAMAraroThCs MPOAATH MPOAYKT.

[TutaHHs 1715 y4HIB

o YoMy KomIaHii, SIKi BUTOTOBIISIOTH IJIACTIBI{, CTBOPIOIOTH TaKUX
nepcoHaxi, sk Cap’n Crunch au Toucan Sam?

o SIKkuX IHIIUMX pEeKJIaMHHUX MEpPCOHaXiB BU 3HaeTe? YuM BOHM BaM
11000ar0ThCs?

o Yu xoTUI0CS BaM KOJIM-HEOY]Ib CKYIITYBATH MPOJIYKT TUIBKU TOMY,
10 BaM Co100aBCs PeKIaMHHNA MePCOHAXK?

o Uu Oynu BM KOJU-HEOYIb HA PEKIAMHOMY CailTi, A€ MOXHa OyJo

HorpaTu 3 peKkjaMHUM NepcoHakeM? Skl BUAM 3aBlaHb Ta irp Oyl Ha LUX
canrax?

Kpox 4. Bubip 3as0ans 05 8i08idysauie catimy

BnpaBa «CTBOpITh BIAaCHI 3aBIaHHS»

Ha Oaratbox cywyacHuMX BeO-caliTax [ITH MOXYTh HaJAIITOBYBaTH
CTOPIHKM T1J] CBOi BJIACHI MOTPEOH, CTBOPIOIOYM BJIACHUX MEPCOHAXIB YU
NpOAyKTU. BripaBu Ha CTBOPEHHs BJIACHUX 3aBIaHb YW IrOP MOJOBXKYIOTH 4Yac
nepeOyBaHHs Ha CaiTi, CTBOPIOIOTh BIAYYTTS BIACHOCTI Ta KOHTPOIIIO,
JO3BOJISIIOTH JTUTUHI TBOPUYO Ta MO-HOBOMY I'PATH 3 THM CAMHUM MPOIAYKTOM.

KpiMm ToOro, wyacro cailThu 3a0XOUylOTh MdIT€H JIIUTUCS CBOIMHU
JNOCSITHEHHSIMU 3 1HIIMMHM, IO CTBOPIOE JIOAATKOBY TMO3UTUBHY Nepenady
1H(popmaIlii 3 BYCT B ycTa.

[TutanHs 115 y4HIB

o Uu Oynu BU KOMM-HEOYAb HA CaiTi, 1€ MOXKHA OyJI0 CTBOPIOBATH
CBI BJIaCHUM MPOCTIp (AEKOPYBaHHS BIACHOI KIMHATH 4 OyAMHKY)? SIKIIIO Tak,
1o me O0yB 3a caiit? Illo came Bam Tpeda Oyio podbutu?

o SAxOu Bam Tpeba Oyno CTBOPUTHU CAWT Il AITEH, IO caMe€ BH
JO3BOJIMIIA O pOOUTH JIJIsl TOTO, 10O CTBOPUTH CB1M BIACHUM NIPOCTIP?
o ki me BUIM 3aBAaHb «3poOu cam» BU 3Haere? Lle MoXyTh OyTH

BIIPABU HA «IMiI0OEPH OJISATY YU JTOJABAHHS €JIEMEHTIB /10 (HOTO BamIoro mpogiito
(aBatapy). I1lo Bam Tpeba Oysno pobutu 101aTKOBO?

OHnatin 6ioeo

[TomynsapHiCTh BiZicO Ha TaKWX KaHaiax, sk YouTube, nana mapkerojoram
HOBI MOJKJIMBOCTI PO3IOBCIOJKEHHS PEKJIaMHHUX pOJMKIB. Termep He Tpeba
00O0B’SI3KOBO 3aXOJIUTH Ha PEKJIaMHUM BeO-callT, 00 MOOAYUTH pPEeKIAMHUM



posk. Kpim TOro pexiiaMHuiA pOJIMK MOKE CTUMYJTFOBATH 1HII BUIU JiSITBHOCTI
(HaOupaTu O6asv Yu OJepKaTU JOCTYII JJIsi BAKOHAHHS JOJIATKOBHUX 3aBAaHb).
[Mutanus qy1s1 y4HiB
eXT0 3 Bac po3MicTuB cBoe CO0-CO Bimeo Ha calT KOMMaHii SK CBOE
OCATHEHHA?
eUu Oynu BU KONU-HEOYAb Ha CaiiTi, e po3MmilieHo pekiaamHi Bigeo? Lo
e OyB 3a caT?
o1[i BiJIe0 peKIaMyIOTh ITPAIIKU UM 1Ky ?
eUu Oynum BuU KoIM-HEOyIb Ha CcalTi, J€ MOXHA NEPErsHyTH
BiJIeOpeKJIaMy Irpaniok, IyKepokK, IJIacTiBI[IB?
o SIk BU rajiaeTe, YoMy KOMIIaHii JTIOOISATH pO3MIIIYBaTH PEKIaMHI BiIeO Ha
CBOIX caifTax?
Pexnamni icpu
OnuH 13 HailleeKTUBHIIIMX CHOCO01B, IKUM MapKETOJIOTH KOPUCTYIOTHCS
JUIsl TIPOCYBaHHSI CBOTO TOBapy — Iie pekiamHi irpu. Lleil TepMiH mo3Hauae
0e3710raHHy 1HTETpaIliio peKJIaMU B OHJIANH MisUTbHICTD.
[Tutanus 115 y4HIB
o Yu BubOpaB xtock i3 Bac Co-Co Crunch Games na Co-Co’s BeO-
caiTi?

o YoMy 11 Irpy Ha3UBAIOTHCS «PEKIIAMHUMH ITPaMm»?

o Ska ninboBa ayauTopisa pekinamMHux irop? YoMy BU AINIUIM TaKOTO
BHCHOBKY?

o Yu n1oBoaMIIOCS BaM rpaTH B peKJIaMHi irpu?

o Sk MOXHa MOPIBHATH PEKJIAMHI ITPU 3 1HIIUMH BUJAAMH PEKJIaMu?

CknaniTh COMCOK Pi3HUX BHUIIB peknamu. CKUIBKM 4acy JIFOAW BUTPAYarOTh Ha
MEePEerIsl KOKHOTO 3 HUX?

Ynencmeo i knyou

Opne 13 3aBmaHb, SKE CTOITh TMeped MAapKEeTOJIOraMH, 3MYCHUTH
BIJIBITyBa4iB TIOBEpPTAaTHUCS Ha CaWT sSKoMora dvacrime. J[iTaIM NIponmoHYIOTh
BCTYNIUTU B KJIyO, 3apeecTpyBaTHCs, CTaTH WIEHOM CIIIBHOTHU. Lle 3MycuTh ix
MOBEPTATUCS HA CAMT.

UneHnctBo y kiy0i Jja€ 3MOry OJep>KaTh JOJATKOBI MEpeBard y BUTIISIII
OoonyciB Ta goctymy g0 irop. Komu nitu craioTh uwieHamu KiyOy, BOHU
MOYMHAIOTh OJIEP)KYBAaTH JOMATKOBY I1H(OpMAIlI0O MPO aKilli, 3HWXKKH, HOBI
TOBapH.

[HOMl KOMMaHIi BHUKOPUCTOBYIOTH KIYOWM Jii TPOBEIECHHS PUHKOBUX
JOCTiKeHb. BUKOPHCTOBYIOUM OMUTYBaHHS, BIKTOPUHHU, aHKETH, MapKETOJIOTH
OJIEPKYIOTh 3BOPOTHIM 3B'SI30K 3 JAITbMU Ta 30UparoTh jAeMorpadpiyHy
1H(popmarliro Ta iHopmallito Npo BUKOPUCTAHHS NPOAYKTY, IPSMO B3aEMOMIIOTh
31 CTIOKUBAYaMHU.

[lepmi HDX HagaBaTH OYIb-SKYy OCOOMCTY 1H(OpMAalil0 Y4YHI HOBUHHI
CTHIOYATKY 3alUTaTH CBOIX OaThKIB, OMIKYHIB 200 YUHUTEJIS.

[Tutanus 1715 y4HIB

e XT0 3 Bac BUpIIMB BCTynUTH B Ki1yo Ha C0-C0’S BeO-caiTi?



e Yu Oynu BM KOJIM-HEOYb Ha caiiTi, Ae Tpeba Oyno BcTymatu B Kiy6? Yu
BCTYIWIU BU B KiIy0? Ky iHdoOpMalliio B MOBUHHI OyJlM HajaTH, 00 CTaTh
yieHoM KiayOy? SIki mepeBaru BH OJCpKalid, BCTYNMUBIIM B Kiay0? YUm Oyno
10Ch, 1110 BaM He crojao0anocs y Kiy0i?

e Yy npaBUIBHO TeE, 10 KOMIaHIi 30MparoTh Mpo Bac iHGOPMAIIIIO JJIs TOTO,
100 MOTIM MpoAaBaTH BaM TOBapu?

E-nucmisku (E-cards)

B Toit yac, sk Garato OpeHIOBHX CaWTIB CIPHSIOTH JOJATKOBINM YCHIN
nepeaavl MO3UTUBHOI 1H(OpMaLii PO TOBap, AESKI BUAU JTiSIBHOCTI HA TaKUX
caitax € nyxe epekTuBHUMH. OJIUH 13 MPUKIAAIB TaKOl JISJIBHOCTI €-JIUCTIBKH
(E-cards). barato kKOMEpLIHHHMX CaMTiB MPOMOHYIOTh OE3KOIITOBHI €-JIMCTIBKH
Ta MOB1JIOMJICHHSI, SIKI MOYKHA HAQIICJIaTH APY3SIM.

[TutanHs 1715 y4HIB

e XT0 3 Bac BuOpaB Ha C0-C0’S BeO-caiiTi e-IHCTIBKY?

e [Ilo Take e-nuctiBKku? Un oTprMyBaiu BH iX KOIM-HEOYAb, UM HAJACHIAIN
BHU iX KoMy-HeOyAb? [1]o B HUX Oyno HanucaHo?

e YoMy KoMIaHii MOXXyTh OyTH 3alliKaBJ€HI B TOMY, 1100 JITH HAJCHJIAIN
€-JINCTIBKU CBOIM JPy3M?

Koukypcu

[Ile ommH crnoci® MNpUBEpHYTH YyBary JO CBOTO TOBapy, SKHM
BUKOPHCTOBYIOTh MapKETOJIOTH, — 116 KOHKypcH Ta ToTtamizaropu. Llel crocio
BUKIIMKA€E y JIIOJIEH 3aXOIUJICHHS, OCKUIBKM XTO K HE XOuU€ BUTPATH UYJOBHI
npu3s?

Opnak cmif maMm’siTaTH, O[0 KOHKYpPCH — 1€ PI3HOBHI DPEKJIaMU, TOMY
BAXKJIMBO OYTH OOEpPEKHHUMH, KOJU Bac MPOCATh HaAaTH 1HQOpMAIlI0 IS
yuacTi. [lonmpociTe HOpociInX JOMOMOITH BaM B3SITH Yy4acTh Y KOHKYpCi, 1100
BIIEBHUTHUCS, 1110 BiJI BAC BUMAararoTh He HaATO OaraTto ocooucToi iH(opmaiiii.

[TutanHs 11 yIHIB

e XTO 3 Bac B3sIB y4acTh Yy KOHKypci uu ToTamizatopi Ha C0-C0’S BeO-
caiTi?

e Uy GaumiM BH KOJU-HEOYIb KOHKYpCHM B 1HTepHeTI? SIKmo Tak, 4u
nam’siTaeTe B, 1O 1€ OyB 3a cait? Skum OyB npu3? Yu Opanu BU ydacTh B
KOHKypcax?

e SIki, Ha Bally TyMKY, IIAHCU BUTPATU y TaKUX KOHKypcax? Uu 3HaeTe BU
KOro-HeOy1b, XTO BUTPaB y TAKOMY KOHKYpPC1?

e YoMy Taki KOHKypcu momyisapHi? YoMy MapkeTojsoru JrOONSThH
BUKOPHCTOBYBATH KOHKYPCH 3 PEKJIAMHOIO METOIO?

Brnpasa «Bu0yx 1BO3HAYHHX TA HESICHUX CJIiB»

[Tomryx MBO3HAYHUX UM HESICHUX CIIiB MOXE OyTH pO3Baror i y4HiB.
Boanouac, 1151 BIipaBa 103BOJISIE TPEHYBATH MOBJICHHEBI HABUYKH.

Yactuna 1. Y4uHi 3aIUCYIOTh y CIIUIBHUM KypHAJT:

® ((IBO3HAYHI Ta HEIACHI CJIOBA)

® i€ 1 KOJIU BOHU MOOAYMIIN TaHE PEKIIaMHE OTOJIOMIEHHS

e BHUJ 3ac00y MacoBoi iHpopmarrii



® TOBap IO PEKIAMY€ETHCS
® KM YMHOM IIi CJIOBA MOXYTb BBECTHU B OMaHy.
Yactuna 2. «/|Bo3HaUHI Ta HESACHI CIIOBa» y Ail
VYuHi po3poOsSiOTh Ta MaJIIOIOTh HOBHM MPOAYKT, a MOTIM CKJIAAIOTh 110
HBOTO PEKJIAMHUIN TEKCT, BUKOPHUCTOBYIOUM JBO3HAYHI Ta HESACHI CJIOBa, 00
peKIaMyBaTu HOro cepesl AiTei CBOET BIKOBOT IPyIIH.
JlomalirHe 3aBaaHHS
OszHaioMuTH CBOiX 0aTHKIB 3 TaM’sITKOIO 17151 0aThkiB ([lomaTok 1), 3aiitn
Ha Co0-Co’s AdverSmarts pazom 3 Oarbkamu, TOKa3aTh OaThbKaM BIIACHY
pekamy.

Honmatoxk 1

Co-Co's AdverSmarts: mam’saTka ajs 0arbKiB

[llaHOBHI OaTHKH, ' v

3apa3 MU TOTYeEMOCS 10 YPOKY MpoO OHJIaH pekyiamy. Ha mpomy yporii,
Balll JITH BHBYATUMYTh CIIOCOOM, 3a JIONIOMOTOK SIKMX MAapKETOJOTH
3aI[IKaBIIOIOTh JITeH CBOIMH PEKJIAMHMMU CaWTaMU Ta PEKJIaMyIOTh iM CBiif
TOBAp.

B xoxi ypoky yuHi OyayTh I'paTv y HaBuaibHy Tpy mig Ha3zBoro C0-Co's
AdverSmarts. VY wiii rpi BOHM BUBYaTUMYTh CTPATEril OHJIAWH peKJIaMH i 4yac
CTBOPEHHS peKiaMHOro pojimka ruiacTiBiiB C0-Co, sxuii 6u crogo0aBcs iM
CaMHM.

JI1st 3aKpiruIeHHST BUBYEHOTO MaTepiady, MH MPOMOHYEMO YYHSIM TOTpaTH
B Co-Co BOMa Ta MPOJIEMOHCTPYBATH CBOIM CIM'SIM Te, 1110 BOHU BUBUMWIU. Bu
MOYKETE oJiepKaTh TOCTYTI hi () rpu 3a TTOCHJIAHHSIM:
http://mediasmarts.ca/game/co-cos-adversmarts-interactive-unit-food-
marketing-web

JIiist Toro, o0 BYM MOTJIM MOTOBOPUTH 3 BAIIUMH JTITbMH, MU TIEPEIAEMO
JesKl (paKTH PO MapPKETHHT IS JITCH.

Honatok 2

Yomy MillIeHHI) MAPKETOJIOTIB CTATh JAiTH


http://mediasmarts.ca/game/co-cos-adversmarts-interactive-unit-food-marketing-web
http://mediasmarts.ca/game/co-cos-adversmarts-interactive-unit-food-marketing-web

JliTh — Ba)xJIMBa LIHOBA ayIUTOPIA AJII MApKETHHTa TOMY, 110 Y HUX €
BEJIMKa KYyIiBEJIbHA CIPOMOXHICTh, BOHM BIUIMBAIOTh HAa KYIIBEIbHI PIIICHHS
0aTbKiB Ta B Maii0yTHHOMY CTaHYTh JOPOCIUMU CIIOKHUBAYAMH.

MapkeTonory MPUBYAIOTh MAJICHBKUX JITEH BIi3HABATH 1X TOPTiBEIbHY
MapKy 3 HaJIi€ro, MO M0 IIe TepepocTe B JOBrOTPUBAIC KOPUCTYBAHHS iX
MPOAYKIli€r0. 3TiTHO 3 JOCHIKCHHSMH, MaJIOKd 3 IIECTH MICSIIB 3/1aTHI
3aImaMsATOBYBaTH KOPHOPATHBHI CHMBOJM Ta TaJlICMaHHW. 3 NBOX POKIB JITH
MalOTh BIJIACHI CMaKH IIOAO TOPTiBEJIbHHX MapoK, a MIKOJSAPlI MOXKYTh
pO3Mi3HABATH COTHI JIOTOTHIIIB.

Onu1aiiH MapKeTHHT

[HTepHeT — HAA3BMYAKWHO IUIITHE CEPEOBUIIE JJISI TUX MapKETOJOTIB,
[IJTLOBOIO ay/IUTOPIEIO SIKUX € JIITH.

o Ile yacTuHa MOJIOADKHOI KyIbTypH. Lle MOKOIIHHS MOJOIUX JIt01eH
pocTe pa3oM 3 IHTEPHETOM, SIK 3 MOBCSKIECHHOIO Ta 3BHUYHOI0 YACTHUHOIO iX
KUTTSL.

o barbku dYacto He PpPO3yMilOTH JO SKOI MIpH [JITAM IIOCh
HAMararThCd NPOJIATH OHJIANH.

o JIiTH 4acTo 3HaXOAAThCS OHJIalH 0e3 CynpoBOY OAThKIB.

o PexnamonaBii HajaloTh TEpeBary I1HTEPHETY IHIIMM CIoco0am

peKIamMu TOMY, IO iM JIermie AOCATTH LIJIbOBOI ayJIUTOpli 1 IHTEpPHET MEHILEe
PETYIIOETHCS.

o TexHOoI0r1i J03BOJISAIOTH JIETIIe 30upaT 1H(POPMAIII0 BiJI MOJOAUX
JIOAeH IS TPOBEACHHS MAapKETHHTOBUX  JOCTI/DKEHb Ta CTBOPEHHS
NEPCOHAIII30BAHOI PEKIIAMHU.

o CTBOpIOIOYM  3aXOIUIIOIOYE  IHTEPAKTHBHE  CEPENOBMILE,  LIO
0a3yeThCcsl Ha TOBapax Ta Ha3BaX TOPTIBEJBHUX MAapOK, KOMIMaHIi MOXYTb
dbopMyBaTH CMaK, MOYMHAIOUN 3 PAHHBOTO BIKY.

OnuH 13 HallKpanux Croco0iB JOCSATTH JUTSAYOI ayAUTOpPli OHJIAH — 11e
CTBOPUTHU BECENMA Ta 3aXOIUTIOIOYMI IrpOBUN MalJJaHYMK, B SIKOMY TICHO
NEPEIUITAEThCS PEKIAMHUI 3MICT Ta rpadika, irpu i JisUIHICTh. Takuil BUJ irop
Ha3MBa€eThCA pekiiaMuuMu irpamu (Advergames).

Oco06mBI pobd1eMHu MaJIeHbLKHX JiTel

Opna 3 mpo0JIeM, 3 IKOK0 CTUKAIOTHCS MaJIHbKI JITH, - 1I¢ T€, 1110 BOHU HE
BiJIpI3HAIOTH peKIaMy BiJ po3Bar. IM BaXXKO BHUPI3HMTH peKIaMy Ha
TenebayeHH1, a, TUM OUIbIe, B IHTEPHETI.

VY 3B'A3Kky 3 PpOCTOM pIBHA OXHUpPIHHSA cepell MaJeHbKUX JITeH,
N1HIMA€EThCA MPoOJieMa BIUIMBY arpECUBHOIO MAPKETHHTY TaKUX MPOAYKTIB, SIK
dact ¢dyn, razoBaHi Hamoi, IyKEpPKU, B 1HTEepHETI. JlOCHiKEeHHsS] BUSBUWIU, 1110
Maif’ke BCl MPOAYKTH, 110 PEKJIAMYIOThCS JTITSAM OHJIAH MalOTh BUCOKHUM BMICT
IYKPY, BUCOKHI BMICT COJIU Ta € BUCOKO-KAJIOPIAHUMH.
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PeknaMHi irpy MOXYTh TaKOX TOJOBXYBaTH dac, SKUM TUTHHA
POBOMTH 32 €KpaHOM, MEperjisiaarun pekiamy. Ha BinMiHy Bil pexjgamu Ha
TeneOadeHHi, sSKa TPUBAE BCHOTO JICHUIbKA CEKYyHH, IITH MOXYTh TpaTH B
peKJIaMH1 ITpU OHJIAWH CTIJIBKH, CKIJIbKM BOHU X04yTh. Taki iIrpoBl Mal JaHUUKH
— JAyX€ MpUBAOJMBI: JITH 3 OLIBIIMM 3aJ0BOJICHHSM 3aXO0JiTh Ha PEKJIaMHI1
CalTH, HK Ha 3BUYaAMHI.

JlonaTok 3
II{o poOuTH 3 OHJIAHH MAPKETHHIOM

[Ilo6 MOMOMOITH JiTSM YHUKHYTH OCHOBHHMX IIACTOK, PO3CTaBJICHHUX
MapKeToJIoraMu, OaThbKaM CJIiJl HABYUTH CBOIX JITEH:

Kpumuuno cnpuiimamu Komepuyiiini eed-caiimu

JIiTW TIOBMHHI 3HATH, IO TaKe MAPKETHUHT, 1100 pO3Mi3HaBaTHU, KOJU iM
HaMararThCs IIOCh MPOAATH 1 IKUM criocoOoM. Yepes Te, 110 MalieHbK1 JITH HE
BIJIPI3HSIOTH PEKJIAMHI CalTH BIJl IHIIMX CalTIB, FTOBOPITH 3 HUMH IPO PEKIAMY 3
paHHBOTO BIKYy. BakinBo, mo0 AiTH 3pO3yMuIH, IO, XO4Ya KOMEPIIiHI calTu
BECEJIO BiJBIyBaTH, BOHH ICHYIOTbH 3 JIBOX MIPUYMH: 11100 po30y10BYBaTH BIACHY
TOpriBeJIbHY MapKy Ta 30upaTu iHGOpMaIlilo Bia JITed 3 MapKETHHTOBOIO
METOIO.

Saxuwamu ix nepcoHaIbHi OaHi
Uu 3aBxAM Bamll AITH PafsThCA 3 BaMU NEPII HIK PO3MICTUTH SIKYCh
ocobucty iHdopmaiiro Ha caitax? Ko IS KOPUCTYBAHHS KOMEPIIHHUM
CalTOM JIITSAM HEOOXIJTHO HAJAaTU €JIEKTPOHHY MOIITY, CTBOPITH OKPEMY IOIITY
JUTSL peecTparlii Ha caiTax.

Qumamu nonimuky Kongioenyiiinocmi caiimie

OckibkM  OUIBIIICTH CAMTIB IS JITEH JOTPUMYIOTBCS TOJIITHKU
KOH(}1IEHIIIMHOCT1, BaXKJIUBO HaBUUTHUCS i1 unTaT. [lomiTika KOH(IAEHIIHHOCTI
XOpOIIOTO CalTy 3 ABJSETHCA OJpa3y MpH peecTpallii 1 B HIA 3a3HAYEHO sKa
iH(popmarliss 30upaeTbcsi 1 SIK BOHAa OyJe BUKOPUCTOBYBATHCA. Takoxk cailT
NOBMHEH HAaJaBaTU J03BUI OaTbKaM MpOrisiAaTH BCIO 1HGOpPMAIIO Mpo iX
JTUTHUHY Ta MOXJIUBICTb 11 3MIHUTH YU BUJIAJIUTHU, SKIIO € Taka HEOOX1IHICTb.

Poznin «Ilomituka KOHQIISHIIIIHOCTI», K MPABUIO0, 3HAXOAUTHCS BHU3Y
KOKHOi cTopiHku. Och 10 Tpeda IIyKaTu:

o Sky iHdopmarito 30uparoTh UM BIACTEXYIOTH? Sk 1 iHbopmariis Oyxae
BukopucroByBaTucs? (Lle 0co0i1MBO BaXXIMBO y TOMY BUNAAKY, SKIIO i1
OynyTh mpoaaBaTH abo miepenaBaTH TPETIM 0co0aM.)

e Uu MatumyTh OaThbKM MOMJIMBICTh 3MIHMTH YU BUJAIUTH OyIb-sIKi JaHi,
K1 Oynu 310paHi npo aAiTei?

e ki 3axoau Oynu BXKUTI Ui 3a0e3MeUYeHHs IUTAY0i KOH(IAEHIINHOCTI,
KOJIM BOHU CHUJIKYIOTBCS y YaTl UM HA/ICUJIAIOTh TIOB1IOMIJICHHS Yepe3 CalT?
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Po3pizuamu pipmosi ma negipmosi caitmu

®dipMOBI KOMEPIIIHHI CalWTH JIETKO BII3HATH. BOHM acoIlitoroThes 3
MIEBHOIO KOMITaHI€I0 YW TOPTiBEIHHOI MAapKOIO Ta MPEICTaBISIOTh MPOIYKTH,
pO3po0JIeH] 1i€I0 KOMIaHi€r. MeTa TakuX CaWTiB BUXOBATH MPUXUIIBHICTH J0
JaHOi TOPTiBENBbHOI MapKH, MPOJaBaTH BJIACHI MPOAYKTH Ta BUKOPHCTOBYBATH
iHopMallito, sKy BOHHM OJCPXKYIOTh BiJ BIIBIAyBadiB, IS IPOBEACHHS
MapKETUHTOBUX JTOCIIKEHb.

HedipmoBi xomepIiiiHi caiiTl He Taki SIBHI, OCKIJIbKH HE aCOIUIOIOTHCS 3
MIEBHOI0 KOMIIAHIEI0 YM TOPTIBEIHHOI MapKo. BOHM MOXYTh MPEACTABISATH
MPOAYKTH Pi3HMX KOMIIaHiii, a0 B3arani He peKIaMyBaTH MPOAYKTH. IXHe
TOJIOBHE 3aBIaHHS — TMPOBOJWTH OINUTYBAaHHA Ta MJOCHIDKCHHS 3 METOIO
oJiep>KaHHsI 0coOMCTOT 1H(pOpMAIT PO ITeH, K1 BIABIAYIOTH JaHUNA CaT, JUIs
nepeadi KoMIaHisIM-TIapTHepaM a0o0 Jig TPOoJaxy 3allikaBICHHM TPETIM
0co0aM.

Haguumucsa po3niznasamu mapKemono2iyHi Xumpouyi

JIOTIOMOXITh BalllUM JITSAM CTBOPUTH BJIACHUN pPEKJIAMHUN POJIUK,
MOSICHIOIOYH SIK PEKJIaMO/IaBIIi:

o BukopucToByIoTh C0Ba Ta MaJIIOHKU, MO0 CTBOPUTU BIIUYTTS Y
JUTHHH, 110 1€ CIIPABXKHE MiCIIE, Ky BapTO 3apEeECTPyBATUCS;

o Po3minnyroTe CTOpiHKM Mg po3gapOOBYyBaHHS Ta PI3HOMAaHITHI
1rpH, 100 JITH Tpajid Ha CalTi TOBTUM MEPi0JT Yacy;

o BukopucTtoByloTh OHJIAliH KOHKYPCH, BIKTOPMHU Ta OMUTYBAHHS
JUIst 300py ocoOuctoi iHdopmarii Bif iTed, 1100 CTBOPUTH MapPKETHUHTOBI
CTpaTerii Ta PO3IIHUPUTH ayIUTOPIIO;

o BukopHuCTOBYIOTh MYJIBTUIUTIKALIMHI CUMBOJIH, OO MNPUBAOUTH
JiTEH, Ta CTBOPUTH IPUEMHE BPaKCHHS IMPO PEKIIAMHHMA MPOTYKT

Takox HEOOX1/THO MOSCHUTH, IO PEKJIaMHI 0aHEepU Ha KOMEPIIHUX BeO-
caiiTax MOXXYTb MaTH MOCUJIAHHS Ha 1HII CAlTH, SIKI HE IPU3HAYCH] IJIs JITEH,
TOMY JITH TIOBUHHI TIOomepe/pKaTh OaThKiB, SKIIO XO4yTh TNEperTH 3a
MTOCHUJIAHHSIM.

Haguumucsa po3niznasamu 6i0nosioanvHi Oumsadi caimu

[[Io6 BHEBHUTHCS, IO YIIOOJEHI CAWTH BaIIMX JITeH MOBAXXAIOTh CBOIX
MaJIeHbKMX KOPUCTYBauiB, MEPEBIPTE YU CAUTH:

e Ha3uBaroTh CBOiX MapTHEPIB.

e YiTKO MO3HAYAIOTh OY/Ib-SIKY PEKIaMy.

e MaioTh 3po3yMily MOJITHKY KOH(IIEHIINHOCTI, SIKYy JIETKO 3HAWTH Ta
BIJIKPUTH, 5K 3 JIOMAITHBO1 CTOPIHKH, TaK 1 3 1HIITNX CTOPIHOK.

e YiTko 3a3Ha4yalOTh y MOJITUIN KOH(IACHIIIHOCTI, MO BcA iHOpMAIIis,
310paHa y aiTei, He Oyze nepeaaBaTucs TPETIM CTOPOHAM.
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o [lonepemxatroTh OaTbKiB MPO BCI MOXIUBI PHU3MKH, TIOB’S3aHI 3
JISUIBHICTIO Ha CalTi, Ta 3aleBHAIOTh Yy 3a0e3leueHHl OE3MeKu ITeH, sKi
KOPHUCTYIOTBCSI CAaHTOM.

e 3abe3neuyroTh KEpOBaHi YaT-CePEIOBUIIIA.

e BumMmararoTh 103BUT Bif OaThKiB 0 TOTO, SK JITH BiKOM A0 13 pokiB
PO3MICTATH 0COOUCTY 1H(hOpMAITiTO.

Adversmarts: Understanding Food Advertising Online

Overview

In this lesson, students are introduced to the idea of online advertising and
look at the ways that marketers create immersive and appealing online
environments that draw and hold children’s attention. After studying common
advertising techniques, students play an educational game online that lets them
put their learning into action by “creating” a site advertising a fictitious cereal,
Co-Co Crunch. Students then look at examples of real commercial environments
and watch for “weasel words” used by advertisers.

Learning Outcomes

Students will:

o begin to develop an understanding of the commercial objectives of
immersive online environments, specifically those characteristic of websites for
food products

o identify the purpose and the intended audience of these types of
websites and describe how audiences might respond

o recognize and identify the advertising and marketing elements and
characteristics associated with commercial websites

o identify overt and implied messages of websites that market to
children their age
o identify the characteristics and techniques used in the creation of

online immersive environments
o utilize their information to simulate the creation of a media text
o begin to develop an awareness of the strategies marketers use to
engage children online
. begin to develop an understanding of the commercial nature of the
Internet
Preparation and Materials
Arrange for students to play the educational game Co-Co’s AdverSmarts
(available online at http://mediasmarts.ca/game/co-cos-adversmarts-interactive-
unit-food-marketing-web and for mobile devices in the Apple and Google Play
app stores)
. Photocopy the handout Co-Co’s AdverSmarts: Handout for Parents
o Arrange for an Internet connection and a data projector or digital
whiteboard Co-Co’s AdverSmarts includes audio with all of the game’s text to
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accommodate different reading abilities. Younger children may, however,
benefit from having a helper to navigate through the game. Here are some
suggestions before you start:

o enlist a student from a higher grade to sit with two or three children
as they play the game and help them out if they are having trouble. Children
who need a lot of help on their first attempt should be given the opportunity to
play again

o have a parent volunteer sit with a student while he or she goes
through the game

e  team up capable readers with less able readers to play the game
together

o have pairs of students play the game and compare designs they
create. Give them the chance to play again and create different playgrounds

o use a projector or whiteboard and navigate through the game with
the whole class.

Procedure

Talk About Advertising

Ask students:

o What is advertising? What is it for? Where do we see advertising?
(Make sure to include TV, the Internet, and food packaging in the answers.)

o How do marketers try to convince children that a certain toy, game
or cereal is really the best? What strategies do they use? Explain some of the
strategies that marketers use to make children want to buy a particular product,
such as:

o featuring kids a few years older than the target age group, to make
the product seem really “cool”

o using sound effects, heightened colour, dramatic camera angles and
music to make the products in the ads look exciting

o showing everyone having a great time in the ads because they
know people want to buy products that make them feel good

Once students begin to understand that advertisements are messages that
are designed to make them want to buy things — and can identify and talk about
the different types of ads they see on TV — you can then move on to advertising
on the Internet.

Online Marketing

Ask students:

o Have they ever seen advertising on the Internet?

o What kind of ads have they seen?

. What things were being advertised?

. Do the ads they see online look like the ads they see on TV? How
are they the same? How are they different?

Also ask students about online clubs:

o Have any of them ever joined a club on a website for kids?

o Did they get anything special for joining?

14



o What information was needed for them to join the club?

o Did they ask an adult to help them?

o Did they enjoy their experience?

Co-Co’s AdverSmarts

Explain to students: To help you understand how companies advertise
products to kids on the Internet, we are going to play a game where you help a
cereal mascot — Co-Co — build a perfect website that kids will want to visit.

Have students complete Co-Co’s AdverSmarts (consult Preparation and
Materials above for different ways of having students play the game).

After students have completed the game, assure them that there is nothing
wrong with playing on commercial sites, but explain that it’s important to
recognize the sites for what they are: online commercials. Remind students that
they must be careful to protect their personal information and to avoid falling for
gimmicks that are used to collect information.

In Co-Co’s AdverSmarts, students learn about the following marketing
strategies (or gimmicks):

o Words and graphics that give the impression that the location of the
website is a faraway, special place.

o Words like ‘my’ and the ability to create customized content to give
the impression that the website is your own personal space.

o Words and graphics that give the impression that you are about to
start on a great adventure.

o “Weasel words” that sound important but can be misleading.

o Engaging cartoon spokescharacters.

o Gimmicks such as videos, quizzes, games, memberships and clubs

Based on your preference, you may lead the discussions below after
students have played through the game, or have students pause for discussion
after completing each step.

Each of the following discussion notes covers the gimmicks that are
introduced by Co-Co.

Step 1: Picking a theme for the website

Ask students:

o Which theme did you pick for Co-Co’s new website?

o What types of images come to mind when you hear a name for a
website that includes the words world, my and quest in the title?

o What types of activities would you expect on a website like this?

. Have you ever been on a website that has a name similar to Magic
Land, My Fun Zone or Castle Quest?

Step 2: Picking a catchy phrase

Explain to students that by law advertisers must tell the truth, but
sometimes they use words that can mislead viewers.

We sometimes call these “weasel words” because they sound like they
mean more than what they actually say such as “the fruity smell of this
nutritious breakfast.”
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Ask students:

How are the following phrases from the game misleading?
New and improved super crunch

The taste of real chocolate

One great tasty crunch

o Can you think of other examples of weasel words? (Make a list on
the board. Examples may include words or phrases such as: Raisin Bran’s “Two
scoops of raisins in every bowl” (how big are the scoops?); Lucky Charms’
“Magically delicious” (so what does it really taste like?); Trix yogurt’s “Two
fruity colours” (how can colours be fruity?); and Lego’s “It’s a new toy every
day” (actually, it’s the same toy).

Step 3: Choosing a spokescharacter

Spokescharacters are effective when children recognize them from other
media such as television, games, movies, toys and packaging; but they are even
more appealing when kids can play and interact with them in online activities
and games.

Children need to remember that although they appear friendly, these
characters are really not their friends — they are salespeople who are trying to
sell a product.

Ask students:

o Why might cereal companies create spokescharacters like Cap’n
Crunch or Toucan Sam?

o What are some other examples of spokescharacters? What do you
like about them?

o Have you ever wanted to try a product because you liked the
spokescharacter?

o Have you ever been on a website where you could play with a
product or its spokescharacter? What types of games and activities could you
do?

Step 4: Selecting activities for visitors “Create-Your-Own” Activities

On many branded websites kids are able to customize their experience by
creating their own characters or products, their own spaces in an online
community or even design accessories for the product. Create-your-own
activities encourage extended interaction with a brand, create a sense of
ownership and control and allow children the opportunity to play with the
product in new and creative ways.

Additionally, kids are often encouraged to share their creations with
others, increasing the chances of positive word-of-mouth promotion.

Ask students:

o Have you ever been on a site where you could make your own
space, like decorating your own house or room? If so, what type of site was it?
What did you get to do?

o If you were making a website for kids, what kinds of things would
you let them do to make their own special places?
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o What other kinds of “do-it-yourself” activities can you do (this
might include things like dressing up or getting extra things for your avatar). Do
you have to do anything extra to do this?

Online Videos

For marketers, the popularity of online videos on sites like YouTube has
given extra life to television commercials. Not only can visitors view these
commercials on a product’s website, but users are often given incentives for
doing so such as points or access to other activities.

Ask students:

o How many of you chose putting up a video as one of your
gimmicks for Co-Co’s website?

o Have you ever been on a website that shows online videos? What
type of website was it?

o Did any of these videos show products like toys or food?

o Have you ever been on a website for a toy or candy or cereal that
had commercials that you can watch?

o Why do you think companies like to include commercials on their
websites?

Advergames

One of the most effective ways for marketers to promote products online
is through advergames, which is a term used to describe the seamless integration
of product promotion in online activities.

Ask students:

o Did any of you choose to have Co-Co Crunch games on Co-Co’s
website?

o These kinds of online games are sometimes called “advergames”.
Can anyone tell me why they might be called this?

o Who do you think is the audience of advergames? How do you
know this?

o Have you seen or played any advergames? If so, what products did
you see?

o How do advergames compare with other kinds of advertising?
Brainstorm a list of types of advertisements and the typical length of how long
you think people interact with it.

Memberships and Clubs

For online marketers, one of the challenges is to find ways of getting Web
visitors to come back as often as possible. Offering memberships and clubs for
kids to join are one way marketers get kids to spend time on their website and
encourage them to come back in the future.

Often, memberships on these sites offer additional incentives including
access to games or points. Once they are part of the club children are informed
of new promotions, products and exclusive offers.

Sometimes companies use clubs to conduct market research. Using polls,
quizzes and surveys, marketers ask kids for feedback and opinions on products,
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collect demographic and product-use information and interact with users in a
more direct manner than traditional forms of marketing.

Remind students before providing any personal information online that
they should first ask a parent, caregiver or teacher.

Ask students:

o How many of you chose joining a club for your gimmick on Co-
Co’s website?

o Have you ever been on a website where you can join a club? Have
you ever done this? What type of information did they ask you for? What did
you get for being a member? Was there anything you didn’t like about being a
member?

o Do you think it’s ok for a company to collect information about you
so they can sell you things?

E-Cards

While many of the activities on branded websites can spark positive word-
of-mouth and viral marketing, some activities are solely designed for that
purpose. One example is e-cards. Many commercially branded sites offer free e-
cards or messages that visitors can send to their friends.

Ask students:

o How many of you chose sending e-cards as an activity for Co-Co’s
website?

o What are e-cards? Have you ever received or sent an e-card? What
did it say?

o Why might companies want kids to send their friends e-cards from
their websites?

Contests

Another way marketers get attention about their product is by offering
contests and sweepstakes. This is an easy way to get people excited, since who
wouldn’t want to win a fabulous prize.

However, it is important to remind students that contests are a form of
advertising and to be cautious about the information they provide to enter.

Ask students:

o How many of you choose contests and sweepstakes as your activity
for the Co-Co Crunch website?

o Have you ever seen any contests while you’re surfing on the
Internet? If you did, do you remember the website or the type of website that
offered the contest? What was the prize? Have you ever entered an online
contest?

o What do you think are the chances of winning the prize in online
contests? Do you know anyone who has won a prize through an online contest?

o Why do you think contests are popular? Why do you think
marketers like to use contests?
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Remind students that if they ever want to enter an online contest or
survey, they should get an adult to help them to make sure they don’t give away
too much information.

Activities

Weasel Word Blast

Activity One: Media Log

Watching for weasel words can be fun for students while at the same time
they will be developing an awareness of language. Have students create a weasel
word media log of advertisements on television, Internet or magazines.

In their media log students can record:

o weasel words

e when and where they encountered the ad

e type of media

e product promoted

e how the words may be considered misleading

Activity Two: Weasel Words in Action

Ask students to design and draw a new product and then write a number
of weasel words or phrases to promote the product to other children in their age
group.

Home-School Connection

Have students share the game with their parent(s) or guardian(s).
Background information on the topic of commercial branded and immersive
Web environments is included in the Handout for Parents. A package can be put
together for students to take home, including activity sheets found towards the
end of the guide. Have students play the game with their parents and describe
each of the different gimmicks. As a variation, students can show their parents
an example of a commercially branded website and explain the advertising
techniques behind the site.
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Ypok 2. Po3rasigaroum Kpi3hb JiH3Y
(Lesson Looking Through Lenses)

Bik yuniB: 6-9 kiac
PiBeHb ckagHOCTI: cepeaHin
Tpusanicts: 1-2 roguHu

Onuc ypoky

Ypok cTtBOpeHO 3 MeTOI (OpMyBaHHS y yYHIB 6-9 KiIaciB po3yMiHHSA
BIUTUBY 3aCc00iB MacoBoOi iH(popMallii Ha TXHE CTAaBJIICHHS Ta CIPUUHATTS KpaiH,
10 PO3BUBAIOTHCS Ta MPOOJIEM PO3BUTKY JeprKaB B3araji; 03HaHOMIICHHS YYHIB
3 mpo0JeMaMu Ta TPYJIHOIIAMU MPEJCTaBICHHS KpaiH, Halllil Ta KyJbTyp uepes
3acobu MacoBoi iH(popmallii. B 1mpoMy ypoli TMpeACTaBI€HO TpU BIIPaBU:
«OntuuHi UTt031i», «IIpaBaa uu Hi?» Ta «3 Balioi TOYKU 30pYy».

Bunpagsa 1. «OnTu4Hi L1103i»

[{s BripaBa 3HAMOMUTH 3 TOHATTSM CIIOTBOPEHHS CHPUMHSTTS Ta MOSCHIOE
SK TPAIIOIOTh CTEPEOTHITH.

JIJ1st HAOYHOCTI CJIiJlT BUKOPUCTOBYBATH KOITii MatoHKa «ONTUYHI UTI0311»
(omatok 4)

X1J1 BAKOHAHHS BIPaBU

Kpox 1: mnokazatu 300paxkeHHs «ONTHYHI 1UII031D» Ha MPOEKTOPI,
MYJIBTUMEIIMHIN JOIII Y4 PO3/IaTU KOMii 300paKeHHS.

[TutanHs 10 Y4YHIB: CXIAIl 3HAXOAATHCS HA MiI031 YU Ha cTel?

[TosicHeHHs BuMTens: oOWIBI BIAMOBIAI MPABUIIbHI, ajieé OLIBIIICTh YYHIB
BBa)kKae€, MO0 CXIAII 3HAXOMATHCS Ha 031, OCKIJIBKM MM 3BUKJIH, III0 BOHH
3HAXOSITHCS CaMe Ha I11031.

Kpox 2: (mosicHeHHS BYMTEINS) OJJHOYACHO 3 THUM, SIK JIFOJUHA BUUTHCS
YUTATH, BOHA BYUTHCS CHPHUIMATH MPEIMETH B MPOMEHSX COHSYHOTO CBITJIA,
gKe ToTparisie B oul. MO30K 3amaMm’STOBYE «IpaBWJIa» CHPUUHSATTS;
HAIPUKJIA], YAM JIajl pedl 3HaXOASAThCS BiJl BaC, THM MEHIIIMMH BOHH 3/Ial0ThCS.
Ane, KOJIM TIpeAMET YM MATIOHOK TMOPYIyE TMpaBWiIa YM, SIKII0 HOTO MOKHA
CIOPHHHATH TO-Pi3HOMY, Balll MO30K CXWJIBHUU 3aCTOCOBYBATH «IIPaBHIIA» 1
MOX€ HaJaTH BaMm XUOHY iH(dopMmaliio, ado BiH MOXXE BUOpATH HANOUIBII
JIOCTOBIPHUIA Bapi1aHT CIPUNHSATTS.

Kpox 3: (MOSCHEHHSI BUUTENIST) CTEPEOTHITH TPAIIOIOTH TAKUM YK€ YHHOM:
MU CTBOPIOEMO «IIpaBWJIa» NPO Te€, SKUMHU € a00 TMOBWUHHI OyTH Ti 4YM IHIII
ocobucTocTi (4acto 0a3yr4uch Ha TOMY, J0 SIKOi TPYyNH MM iX BIZHOCHUMO 3a
pacoro, CTaTTIO, COLIAJIBHUM KJIAcoM 1 T.JI. — «BCIM JiBYaTKaM ITOA00a€ThCS
pokeBHil» ab0 «BCl KaHAIWIl KUBYTh B ITTy». AJle, TyMalOud TaKUM YHUHOM,
MU OJIEPKYEMO CIIOTBOPEHE UM YaCTKOBE BPAKEHHSI MPO CBIT.

Bunpaga 2. «IlpaBaa un HenpaBaa?»
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Ils BmpaBa MOCHIKy€ HACKUIBKH JIIOJU MOXYTh C(HOpPMYBaTH HETOUHE
COPUMHATTS CBITY HaBKOJO HHUX, OCOOJMBO, SKIIO BOHM MOBHICTIO
MOKJIAJIAI0THCS Ha 3aCO00M MacoBOi 1H(popMaIlii.

Marepianu ta 001aiHaHHs, HEOOX1/TH1 /i1 BUKOHAHHS I11€1 BIPaBU:

o Komis «IIpaBma uu HenpaBaa?»

e 2 BeJMKI apKyIlll YUCTOTO Tarepy, Mapkep
e Kapra cBity

e [3osmiiiHa cTpiuka

XiJl BUKOHAHHS BIIPaBU

Kpox 1: (Buutens) IlomuBiTbcsl Ha KapTy CBITY Ta 3HAWAITh
BHCOKOpPO3BUHEHI KpaiHH, Temep NOKaXiThb KpaiHW, sKi, Ha Bally IyMKY,
PO3BUBAIOTHCSA (1€ KpaiHH, B SIKUX O1IbIlIa YaCTHHA HACEJCHHS HE Ma€ JOCTYILY
710 OCHOBHHX TOCITYT, EKOHOMIYHO{ 0€3MeKH 1 TOBHOI y4acTi y TPOMAaJITHCEKOMY
cycrinabCcTBi). UnM, Ha Bally AYMKY, KpaiHH, 1[0 PO3BUBAIOTHCS BiIPI3HAIOTHCS
Bin Kanagu? Yum BiApI3HAETHCS Ta IO CHUIBHOTO MA€ IMOBCSIKICHHE >KUTTS
JTeN BAOMa, Y IIKOJII Ta HA poOOTI?

Kpox 2: Tlpukneiite Hanuc «[IpaBna» Ha OnHIM CTIHI B KJacl Ta HaIUC
«Henpasna» Ha npotuiiexHii ctiHi. [locepenuni Ha miaio31 IPOBENITH JiHIIO
(106 pozniutu croponn «lIpaBnu» Tta «HempaBany) 1308IIHHOI0 CTPIYKOIO.
[ToctaBTe y4HIB OCEpENNHI 1 ONEPEbTE, 1110 BU OyA€TEe YNTATH TBEPHKEHHS 3
KOIii, a y4HI TOBUHHI OYyIyTh TepexoauTH Ha cTopoHy «[lpaBma», sKio
BBAXKATUMYTh pEYCHHS mNpaBauBuM uu «HempaBma», SKII0 BBaXaTUMYTh
pedyeHHs HempaBauBuUM. [IpounTaiiTe mnepie TBEp/HKEHHS 1 JalTe YYHIM
MO>KJIMBICTh BU3HAUUTU MOTO MPaBUIIBHICTh UM HEMPABUIIBHICTh. YUHI MOXKYTb
3aMUINATACA HA MICI, SKII0O HE MOXYTh BHU3HAuuTHCS. JlaliTe TpaBHIbHY
BIJIOBIJIb Ta OOrOBOPITh HACKIIBKH CHOTBOPEHE YSBJIEHHS YYHIB 3 JIAHOTO
nuTaHHsA. [IoBTOPITH 3 Tako KUIBKICTIO TBEPIXKEHb, 3 SIKOIO BBAXKATHMETE 3a
noTpiOHe.

Kpox 3. O6roBopeHHs B rpymi:

e Hackinbky TOYHMME OyJIM Balli 310TaJIKU 3 IPUBOAY TUX UM THIIMX
TBEPIKEHB?
e Yomy Tak BinOyBaeThCsA?
e Hackinbku 3acobu mMacoBoi iHpopmarlii (ki came?) BIUIMHYJIA Ha
Balll BiJMOBII?
Bnpaga 3. «3 Baioi TOYKkH 30py»

IIs BmpaBa posrasgae mnpoOiieMy BIUIMBY BJIACHOTO JIOCBIY Ha
CIOPUMHSATTS CBITY, @ TaKOX BIUIUB CHPHUUHSTTS CBITY Ha BJIacHU 00pa3 Ta
o0pa3 1HIIMX JIFOICH.

XiJ1 MPOBEICHHS BIIPaBH

Kpok 1. mompocith y4dHIB Ha3BaTU MNpoOJeMH, 3 SKUMHU CTUKAETHCS
VYkpaina a6o ixus wmicreBictb. CkiaamiTh cnucok Ha porii. [lompociTe y4HiB
YSIBUTH, 1110 BOHU 1HO3EMIIl, K1 3HAIOTh TUIbKU TaKy iHGopMaIlito mpo YKpainy.
Ske O BpaxkeHHsI y HUX ckjajiocs npo kpainy? Illo0 BoHu momymanu mpo 1e
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micuie? [1lo0 BoHm BiguyBanmu, sSkOM TUIbKM HempuemHa iHMoOpMariis Oyia
BiJTOMa PO KpaiHy, ¢ BOHU KUBYTH?

° Yu mano 0 e 3HaueHHsa? Yomy?
o Yomy morisiau yuHiB BiIpI3HAIOTHCA?
o o 6 yuHi XOTinH, 00 1HIII 3HAIH MPO iXHIO KpaiHy?

Kpoxk 2. cknanite CIUcoK i71eH, K1 y4H1 acOIlIOI0Th 3 TEPMIHOM «KpaiHH,
IO PO3BUBAIOTBHCS» YU «KPAiHU TPEThOTO CBITY». PO3risiHbTE IIi MOHATTA 3
TOYKH 30py KpOKYy 1.

° 3BI1JIKH B3sUIHC Il 14€1?

o Yoro He BHCTayae B ySBJIEHHI YUHIB Npo I NOHATTSA? Yomy?

o SIx6m B kyaci Oyno OiIble Yu MEHIIE YUHIB, K1 O KWK y KpaiHax,
10 PO3BUBAIOTHCS, SIKUM YMHOM OW 3MIHUJIOCSA CIIPUMHSATTS [IUX MOHSTH?

o Axi 6 BiguyTTa Oynu 6 y y4HIB 3 KpaiH, 110 PO3BUBAIOTHCS, SIKOU
BOHU 3HAJIH, 1110 1HII IyMalOTh MPO XHI KpaiHU Tak?

o Jlo siko1 Mipu y4YHI JAyMaroTh, 110 3arajbHONPUIHATA AyMKa PO
KpaiHd TPETHOT'O CBITY — 1€ BUHATOK, & HE IPaBUIIO?

o Sk cimM’s1, 0COOUCTICTB, AOCBIA, Bipa Ta 3aCO0M MAacOBOI 1H(pOpMaIIii
BIUTMBAIOTh HA HAIII€ CIIPUMHATTS CBITY?

o Axki me «bubTpu» Ta «IH3W»  BIUIMBAIOTh HAa  Halle
CBITOCIIPUUHSTTS?

Kpok 3. [lutanns ais 00roBopeHHs?

o SAxumu crocobaMu JNIOAUM 3 KpalH TPEThOTO CBITY MOXYTh

3ITKHYTHCS 3 30BHIIIHIM BPaKEHHSM PO HUX (Hampukiaj (GuIbMU, MIXKHAPOIHI
IporpamMu HOBHH, 3HATI Ha 3aX0/1, pekjiama, [HTepHeT, areHTcTBa 101OMOrH)?

o [Ilo BOHM MOXYTh BIJUYBaTH 3 IPUBOJY TOTO, K iX 300paXXyIOTh?

[TonpociTh y4HIB omMcaTH YCHO a00 B >KypHall Oyab-sIKHMM CXOXKHUM
JOCBiJI, J€ BOHM YW IiXHA Tpyna, abo OyIb-SIKMM acIeKT IXHBOI
1HJIMB1AyaJIbHOCTI, PO3TJISAABCS 3 TOYKU 30PY CTEPCOTHIIIB.

o [Ilo Mu MoxxeMo 3poOuTH, 0O BUNWTH 32 MEKI CTEPEOTHUITIB?

o [Ilo Mu MokeMo 3poOUTH, 10O 3PYHUHYBATH CTEPEOTHUIT?

JlomalirHe 3aBaaHHS

3HaiiniTh B [HTEpHETI CTATTIO IPO OJIHY 3 OCTAHHIX MO 3 Ta3eTH OLIBII
PO3BHHEHOI KpaiHU 1 CTATTIO MPO IO XK TOJII0 3 Ta3eTH MEHI PO3BUHEHOT
kpainu. [lopiBHs#TE 111 AB1 CTATTI 3 MUCEMOBUM aHAJI30M Yy JKypHAJI.

22



Honatox 4

Optical lllusion

JlonaTok 5
IIpaBaa yu HenpaBaa

1. OnHa 3 TOJOBHUX MPUYUH JUTSYOI CMEPTHOCTI y KpaiHax, 10 PO3BUBAIOTHCA,
— 1€ TOJIOJ.

HenpaBna: [liapes (3HEBOAHEHHSI) 1 XBOpOOHW, SKUX MOXKHA 3amo0irTH
IMyHI3aIl1€10, CKJIAJal0Th MOJIOBUHY BCiX CMEPTEH.

2. Kanaga Hagae 10 meHTIB 3 KOXKHOTO OMOJATKOBAHOIO J0Japa Ha JOTOMOTY
THIITUM KpaiHaM.

Hempasna: bausbko 2 1eHTiB 3 gonapa mepemaerbes y Odimiiiny gomoMory
PO3BUTKY.

3. 2% niTelt CBITY TOJIOAYIOTh (TIOMITHO HEJO1MAIOTh ).

[IpaBna: «HEMOMITHE» HENOiJaHHS — HabaraTo Oible MOIMUPEHE 1 BIUIUBAE HA
40% niTel y KpaiHax, 110 pO3BUBAIOTHCS.

4. 90% mniTelt CBITY XOAATh Y MOYATKOBY LIKOJY.
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[TpaBaa: 61u3pko 130 MUIBHOHIB JiTeH HE MAIOTh HOCTYIY 10 IIKOJU. J[Bi-TpeTi
— AiBYaTa.

5. [lonoBuHa O1OKETY KpaiH, 110 PO3BUBAIOTHCS, HAJIXOJUTh Bl 3aKOPJOHHOI
JTIOTIOMOTH.

Hemnpasna: 61u3bko 1% HaiioHanbHOro OOMKETY KpaiH, 110 PO3BUBAIOTHCS, B
cepenHboMy, Haaxoautb 3 OQimiiiHOI JAOMOMOTH PO3BUTKY, 1, Maiike,
MOJIOBHHA TEPEAAEThCs 3 KpaiH, 10 PO3BUBAIOTHCA, O 3aMOXKHUX KpaiH y
¢dbopMi BiJICOTKIB IO KPEAUTHIH 3a00pTrOBaHOCTI.

6. JliTh HeZO1aI0Th TOMY, 1110 BOHU OJIEPKYIOTh HEIOCTATHBO 1KI.

[IpaBna 1 HempaBaa: HE MAaTU JOCTATHBO XK1 — 1€ OJHA 3 MPHUYMH, aje JyxKe
4acTo JITSIM Opakye IOXKHUBHOI 1K1 Ta MIKpOEJIEMEHTIB (TaKuX sIK BITaMIH A,
3aJ1130 Ta WOJ), Y MOEIHAHHI 3 BIJICYTHICTIO YMCTOI MUTHOI BOJIU, XPOHIUYHOIO
JI1ape€cro Ta XBOPOOIMBICTIO

7. PiBeHB pOCTY KUJIBKOCTI HACEJICHHS 3MEHIITYETHCS.

[IpaBma: B TOM 4Yac, Ik y JEAKUX MICIIX a0COJIOTHA KUIbKICTh HACEJICHHS
3pOoCTa€, piBE€Hb 3POCTAHHSI 3MEHIIYETHhCS; 3 4YacOM aOCOJIIOTHA KUIbKICTh
TaK0>X MMOYHE 3MEHIITYBATUCH.

8. Y CBITI AOCTaTHLO TpOIIEH Ta pecypciB, 100 3aI0BOJIBLHUTH BCi OCHOBHI
OTPeOH BCHOTO JIFOJICTRA.

[TpaBma: UNICEF ominnna, mo me Oyae komTyBatu $4 Mitbsapam, 00
3aJIOBOJIBHUTH OCHOBHI TMOTpeOW JIOJCTBa (YMCTa BOAAa 1 KaHami3allisd,
MOBHOIIIHHE XapuyyBaHHS, MEJUYHE OOCIyroByBaHHs Ta ocBita). s cyma
JIOPIBHIOE MEHIIIE HI TMOJIOBHHI CYMH, SIKY 3aMOKHI KpaiHW BUTpAdyaroTh Ha
CIOpPTUBHE B3yTTA 3a pik. Ll cyma moke mnoHoBmoBarucs, skmo 20%
OdoiuiitHOi foromMoru po3BUTKY Ta 20 % HalioHaIbHHUX OFO/KETIB KpaiH, 1110
PO3BUBAIOTHCA, OYIyTh BUTPAYATHUCA Ha OCHOBHI JIFOACHKI MOTPEOU.

Lesson. Looking Through the Lenses

"Children are immersed daily in a dense bath of mass media images and
messages. Some teach children about the world around them. Others promote
deceptive, partial, stereotypical and sometimes harmful perceptions." Edunotes,
Issue 2 Volume 3 UNICEF Canada

Introduction

"Media Literacy for Development & Children's Rights" was created by
UNICEF Canada to help young people in grades 6 - 8 understand the role played
by the media in influencing their attitudes and perceptions about developing
nations

and development issues. This module contains a series of lessons,
exercises and background information to help familiarize students with the
issues and challenges surrounding representation of other countries and cultures
by the

media. There are three activities in Lesson One: Optical Illusion, True or
False?, and From Your Point of View.

General backgrounders for this lesson:
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* Why Teach About Media Literacy?

* Definitions for Use in Activities

Activity One: Optical Illusion

This activity introduces the concepts of how perceptions can be distorted,
and how stereotypes work.

Resources and materials needed for this activity:

* Photocopy student handout: Optical Illusion

Procedure

Step One: Project an acetate copy of the handout, Optical Illusion, on
overhead (or distribute copies to student pairs).

Ask students if they think the stairs are on the floor, or on the ceiling.
Explain that both perceptions are valid, but it is likely that most students saw the
stairs as on the floor because we would expect them to be there.

Step Two: Explain that just as people learn how to read, they learn how to
see how to make sense out of rays of light hitting the eyes. The brain learns
"rules” of seeing; for example, the farther things are from you, the smaller they
appear. But when an object or drawing breaks the rules, or when it could be
interpreted different ways, your brain tends to apply the "rules” and may give
you wrong information or one perception of the information that makes most
sense.

Step Three: Explain that stereotyping works the same way: we create
"rules"” for how we think individuals are or should be (often based on how we
identify them with a group defined by race, gender, class, and so on—so that "all
girls like pink" or "all Canadians live in igloos"). But thinking this way, we get
an incorrect or partial view of the world.

Activity Two: True or False?

This activity explores how people can form inaccurate perceptions of the
world around them, particularly if they rely entirely on the mass media for
information.

Resources and materials needed for this activity:

* handout: True or False?

* 2 large sheets of blank paper, marker

* map of the world

* masking tape

Procedure

Step One: Look at a world map and locate some affluent countries, then
locate what you think are developing countries (where a large proportion of the
population lacks access to essential basic services, economic security and full
participation in civil society). How do you think developing countries are
different from Canada? How do you think children’s daily lives, at home, school
and work, are different from yours? How are they similar?

Step Two: Post a sign that reads "TRUE" on one side of the classroom and
a sign that reads "FALSE" on the other side. Clear the floor in the middle of the
room and paste a line down the middle (to demarcate the "TRUE" side from the
"FALSE" side) with masking tape. Invite students to stand in this space. Explain
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that you will be reading a series of statements (from the handout): after each
statement, students should move to the side of the line (TRUE or FALSE) in
accordance with how they view the statement. Read the first statement, and give
students a few moments to consider it and then move to a side. When the
students have chosen a side (or are indeterminately standing in the middle of the
room), give the correct answer. Engage in a brief discussion about where the
inaccurate guesses might have originated. Repeat the process for as many of the
statements as you wish.

Step Three: Discuss as a group:

* Generally, how accurate were your guesses?

* Why do you think this is?

* How have your media experiences (watching television and movies,
reading the newspaper) influenced your

responses?

Activity Three: From Your Point of View

This activity looks at how personal experience affects the way people
perceive the world, and the effects of perceptions on self image and images of
others.

Procedure

Step One: Ask students to name some of the problems facing Canada (or
their local area). List these on the chalkboard. Ask everyone to imagine they are
outsiders who know only this information (about Canada or the local area).
What would they think of the place? List ideas. Ask students how they would
feel if the unpleasant aspects listed were the only information others had about
their area.

* Would it matter? Why?

* Why is the students' view different?

» What would students want others to know?

Step Two: List ideas students associate with the term "developing world"
or "third world". Discuss these in light of Step One.

* Where do these ideas come from?

* What is missing from students perceptions? Why?

» How might the perceptions differ if your class had more/fewer students
who have lived in a developing country?

* How do students think people from developing countries would feel
about others' perceptions of their region?

* To what extent do students think that the most common impressions of
developing countries are the exception and not the norm?

* What roles do family, personality, experience, beliefs and the media
play in how we see the world?

» What other "filters" or "lenses" affect how we see the world?

Step Three: Ask students the following:

 In what ways might people from developing countries come into contact
with outsiders' views of them (e.g., films, international news shows produced in
the West, advertisements, Internet, aid agencies)?
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« How might they feel about how they are portrayed?

Ask students to describe orally or in journals any similar experiences
where they or their group, or any aspect of their identity, has been viewed in
terms of a stereotype.

* What can we do to see through stereotypes?

* What can we do to discourage stereotypes?

True or False?: Looking Through the Lenses

TRUE OR FALSE?

1. The leading cause of child death in developing countries is famine.
FALSE: Diarrhea (dehydration) and immunization-preventable diseases
account for over half of all deaths.

2. Canada provides about 10 cents per tax dollar as foreign aid.
FALSE: About 2 cents per dollar is contributed to Official Development
Assistance.

3. 2% of the world's children are starving (visibly malnourished).
TRUE: "Invisible™ malnutrition is more widespread, affecting about 40%
of children in developing countries.

4. 90% of the world's children go to primary school.
TRUE: About 130 million children do not have access to school; two-
thirds are girls.

5. Half of the budget of a developing country comes from overseas aid.

FALSE: About 1% of the national budget of a developing country, on
average, is from development assistance, and almost half is transferred from
developing countries to affluent countries in the form of interest payments on
debt.

6. Children are malnourished because they don't get enough food to eat.

FALSE AND TRUE: Not having enough food is one cause of
malnutrition, but more common is a lack of enough types of nutritious foods and
important micro-nutrients (such as vitamin A, iron and iodine), combined with
lack of clean drinking water and chronic diarrhea and illness.

7. The rate of population growth in the developing world is decreasing.

TRUE: While in some places, the absolute number of people is growing,
the rate of growth is declining; in time, the absolute number will also begin to
decline.

8. There is enough money and resources in the world to meet everyone's
basic needs.
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TRUE: UNICEF estimates it would cost about $4 billion to meet basic
human needs (clean water and sanitation, adequate nutrition, health care and
education). This amount is equivalent to less than half of the amount affluent
countries spend on sport shoes in a year. It can be recovered if 20% of official
development assistance and 20% of national budgets in developing countries
were spent on basic human needs.
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Ypok 3. 3ycrpiuarounch 3 HCHABUCTIO OHJIANH
(Challenging Hate Online)

Bik yuniB: 10-11 knac
PiBeHb ckiagHOCTI: cepeaHii
TpuBanicTs: 2-3 roguHU

Onuc ypoky

MeTo1o 1IbOTO YpOKY € TIOKa3aTH YYHSIM, SKMM YHHOM 3acOo0M MacoBOi
iHpopMaIlli mponaryoTh HEHaBUCTh Ta HETEPINUMICTh a00 OOPIOTHCS 3 HUMH.
YPpok mNOUYMHAETHCS 3 OOTOBOPEHHS CIIOCO01B, SIKUMU KOPUCTYIOTBCSI OpraHizaiii
JUTSL pPO3TIOBCIOIKEHHSI TIOB1JIOMJIEHb, SIK1 MalOTh B CO01 03HAKH HEHABUCTI, Yepe3
udpoBi 3aco0M MacoBoi 1HPOpMaIlii, Ta SIKAWA MOTEHIIa]l Ma€ 1€ CePEOBUIIE
JJIs OOpOTHOM 3 MOMIOHUMU SBUIAMHU. Y BUTJISAI1 TOJOBOJOMKH YUHI 3MOXKYTh
MpoaHalizyBaT poOOTYy I’ATH OpraHizaiiii, siki OOpIOThCS 3 HEHABHUCTIO, a
MOTIM 3aCTOCYBAaTH CBOI 3HAHHS Y BJIACHIIM KaMIIaHii.

Ha kiHenp ypoky y4Hi 3MOXKYTb:

o JlocmipKyBaTH NUTaHHS HEHABUCTI Ta CIOCOOM 11 IPOSBY;

o 3acTOCOBYBAaTH CTpaTerii po3MOBCIOHKEHHS TEPIIUMOCTI Ta MOBAry;

o Po3ymiTi , K MOKHa BUKOPHCTOBYBAaTH 1HTEpHET AJIs CIPHUSHHS
HOLIMPEHHIO TEPIUMOCTI Ta I0Bary;

o Bu3zHauaTu 03HaKM yCHIITHOI PEKJIAMHO1T KaMITaHii;

o Po3yMitu Hairy poiib y 00poTh01 3 paCU3MOM Ta HETOJIEPAHTHICTIO.

Challenging Hate Online

Overview

In this lesson students learn how digital media is used to promote or
combat hatred and intolerance. The class begins with a discussion on the
different ways that hate organizations disseminate their messages using digital
media and how this medium offers the potential to work against hatred and
intolerance. In a jigsaw activity, students visit and analyze the supporting
websites of five anti-hate organizations/initiatives and then apply what they've
learned to the development of their own anti-hate campaigns.

Learning Outcomes

Students will demonstrate the ability to:

. Explore the issue of hate and various ways to challenge it

. Be aware of the strategies used by anti-hate organizations to
promote tolerance and respect
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o Understand how the Internet can be used to facilitate the promotion
of tolerance and respect

o Recognize the characteristics of a successful awareness campaign

o Understand the role we all can play in countering racism and
intolerance.

Preparation and Materials

Note: For the jigsaw activity in this lesson you will need five computers
with Internet connections.

Have the following handouts available:

o Challenging Online Hate Questionnaire

o Developing an Anti-Hate Campaign

Make available the instructions for the jigsaw activity. The questionnaire
can be printed as a handout, an overhead, or written on the blackboard.

o Jigsaw Activity Instructions

Prior to starting this activity, you may want to have each of the five
computers already connected to one of these websites:

o Tolerance.Org (www.tolerance.org)

o Someone (http://projectsomeone.ca/)

o No Hate Speech Movement
(http://www.nohatespeechmovement.org/)

o It Gets Better Project (www.itgetsbetter.org)

o Canadian Race Relations Foundation (http://www.crrf-fcrr.ca/en/)

Procedure

Start the lesson by explaining to students that today’s lesson will be
focusing on the role of digital media in challenging online hate. Before
discussing this specifically, however, you want to hear their thoughts generally
on the ways that digital media can amplify and give greater value to a message
or any cause or idea.

Ask students:

o Can you think of any cause-related online campaigns that have
resonated with you?

o What were some of these causes?

o What kind of campaign was it? (For example, was it to promote an
event? To raise awareness? To raise funds? To let people know about services
that are provided?)

Next, have students consider how these campaigns used digital media to
amplify their message, promote their services and/or help them find support for
their cause by asking them:

o How were these campaigns promoted online? (Have students
consider both methods and platforms.)

o What was it that caught your attention and made the cause resonate
with you?

o Was this solely an online campaign, or was other media used?

o Which was better at getting your attention?
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Based on this discussion, try to flesh out what kinds of benefits an online
presence would have for a social justice group. As students bring up each
benefit, write the main word on the board (i.e. cost, reach, cooperation...)

Answers and guided discussion should include the following:

Cost — Publishing material online costs significantly less than actually
printing distributing flyers and documents.

Reach — The Internet can quickly and effectively reach a global audience.

Cooperation — The Internet facilitates networking among likeminded
individuals or groups located at a distance from each other.

Engaging Youth — Since youth spend so much time with online
technology, Internet-based content can more easily reach young people than
other methods.

Multimedia — It is fairly easy to develop various multimedia applications
for very low cost. When used well, videos, animations, games, and music can
add value and polish to the message.

Branding — A cause can be promoted across a series of branded games or
viral marketing techniques.

Publicity — The Internet allows ideas and concepts that were previously
obscure to be visibly displayed in the public eye.

Wealth of Information — The Internet is the world’s largest encyclopedia
and is available for reference at all times.

Hyperlinking and Embedding — allows you to link directly to your
references or to debunk erroneous claims. The Internet makes it possible to
provide a virtual library on a particular topic to anyone who wants to click. You
can embed official documents, research, and information on allied groups on
your webpage or within your social media feed.

Social Organizing — By making planned actions or rallies visible to a
wider public, the Internet facilitates the organization of protests, demonstrations,
or other direct action. It also allows a group to conduct multiple events at the
same time across the country or even across the world.

Outreach — The Internet makes it possible to provide access to services
and resources to individuals who would otherwise miss out on these tools.

Evading Legal Censure — Because the Internet is a global medium, it
allows activists of all kinds to organize and meet in ways that help them to avoid
legal repercussions — especially in countries where the group’s message or
activity may be considered illegal.

Anonymity — In some cases, a message may not yet have become
mainstream or may be unpopular. The Internet lets individuals communicate
anonymously without fear of social or legal repercussions.

Once students have completed their brainstorming, have them take a look
at the benefits that have been listed on the board.

Point out that those same online elements that can benefit social justice
groups can also be used by those who are promoting hatred and intolerance.
Factors such as cost, reach cooperation engaging youth, multimedia, branding,
publicity, social organizing, outreach, being able to hyperlink and embed
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materials, and, most importantly, being able to be anonymous and evade the law
are all good reasons why hate groups have also turned to digital technology to
spread their messages.

Despite this, the Internet is also an effective medium for those who are
fighting hatred and intolerance.

Ask students to consider how features of the Internet may benefit anti-hate
organizations. Answers may include:

o the Internet takes views and opinions that used to be clandestine
and posts them in a public and global medium where they are out in the open for
all to see

o the Internet makes it easier to openly challenge misinformation
provided by hate-mongers

o by posting their views online, hate organizations make it easier for
anti-racism and anti-hate organizations, law enforcement agencies, governments
and educators to address the fallacies and prejudice in hate ideology

o as with hate sites, the Internet permits anti-hate organizations to
reach and network with a wide, global audience.

Class Activity

In this activity students discuss how they would launch an online
campaign for a group that is promoting tolerance. Point out to students that hate
online is directed at any number of groups — visible minorities, religions,
Aboriginal people, women, GLBTQ and trans people, people with disabilities —
and their campaign can promote tolerance in general or confront hate against
any particular group. Explain to students that while there may be anger
expressed towards dominant or advantaged groups (Whites, men, heterosexuals)
it’s not generally part of an ideology of hate and, even in the few cases where it
is, these groups already have no shortage of people and organizations working
on their behalf.

If after the discussion, any student still wishes to direct their campaign
promoting tolerance towards a group that you feel is dominant or advantaged
take a few minutes to do the Unpacking Privilege mini-lesson and make your
decision based on the students’ analysis in that activity.

. As a class, have students brainstorm and record the various
strategies and tools they would use to get their message out and attract members
and supporters.

o Have a student record this initial plan on paper while you discuss it
as a class. Once you’ve developed something students feel confident with,
move on to the jigsaw activity.

Jigsaw Activity

Set up five computer stations. On each of the five computers, have one of
the following websites open.

1. Tolerance.Org (www.tolerance.org)

2. Someone (http://projectsomeone.ca/)

3. No Hate Speech Movement (http://www.nohatespeechmovement.org/)
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4. It Gets Better Project (www.itgetsbetter.org)

5. Canadian Race Relations Foundation (http://www.crrf-fcrr.ca/en/)

Divide the class into five groups and assign each group to a computer
station.

o While at their computer station, groups will research how the
featured website is being used to address hate by answering the questions on the
Challenging Online Hate Questionnaire. Every student needs to record their
answers.

o Once this is done, have students form new groups in which there is
at least one member from each of the original groups.

o Within these new groups have each group representative take the
time to explain their websites to group members.

o Once this is done, have students rejoin their original groups. Using
the Challenging Hate Online as a guide, discuss the various websites as a class.

Additional questions for students to consider are:

1. Is the organization a non-profit organization or a commercial
operation, such as a TV network?

2. If the organization is a commercial operation, how does this website’s
connection to commercial interests

help or hinder its message?

3. How does each of the websites differ in how they address hatred? How
are they similar?

4. How do these websites connect or enhance offline and online
initiatives?

Once the discussion is completed, revisit with students the original plan
for developing an online anti-hate campaign.

What would they change? What would they keep? From class discussion
and the sites they’ve visited, have students put together a list of “best practices”
or particularly effective approaches and techniques.

Final Activity: Create an Anti-Hate Campaign

Distribute the handout Developing an Anti-Hate Campaign and have each
group apply what they have observed by developing a youth-oriented anti-hate
campaign for the Internet.

Once completed, groups will present their campaigns to the rest of the
class. Groups will be assessed according to the following criteria:

1. Outline

2. Clearly identified issues

3. Comprehensive, practical implementation plan

4. Clearly defined goals

5. Effective communication of campaign message

6. Effective use of digital media

7. Promotional Materials

8. Creativity

9. Appeal

10. Effectiveness

33



11. Informative

12. Good use of design elements

Extension Activity

As a class, launch an anti-hate/tolerance awareness campaign within the
school or in the wider community. Have students collaborate on gathering
information and constructing a message and then on disseminating their
information through both traditional and digital methods. If you have contact
with a school in another municipality, this could be a great way to show students
how a network of activists can initiate a wide ranging campaign.

Jlomatox 6

Challenging Online Hate Questionnaire

Answer the following questions as completely as possible on a separate
piece of paper. You will need this information to be able to discuss your
assigned website later.

Website Title:

Name of Organization:

Website URL:

Questions

Who is behind this website?

What is the main purpose of the organization?

What is the purpose of this website?

What kinds of hate does it address?

Who do you think is/are the website’s intended audience(s)?

. What approaches, techniques or initiatives does this organization use to
address hatred? (For example, protests and rallies, helping victims, education,
etc.) Does any specific approach stand out as being the best, or are a
combination of approaches preferable?

7. Think back to the advantages that were discussed in class of using the
Web for anti-hate campaigns. What Web capabilities does this organization use
to promote its messages?

8. Which, if any, elements or initiatives do you think would resonate with
youth?

9. ldentify approaches, techniques, or strategies from the website that you
might like to integrate into your own educational or anti-racism campaign or
anti-racism site.

10. Question 1 of this exercise is “Who is behind this website?” Why do
you think this would be an important question when you encounter a site like
this?

oOnbkbwdE

JlomaTok 7
Developing an Anti-Hate Campaign

34



As a group you will apply what you have learned about Web-based and
offline anti-hate initiatives by developing a youth-oriented anti-hate campaign.

Your campaign package should consist of:

1. An outline of the specific issue you intend to address and how you
intend to create awareness (for example, through a contest, a forum, an Anti-
Hate Day at your school).

2. The goals of your campaign.

3. The approach your campaign will take in confronting hate.

4. Promotional materials (for example, posters, pamphlets, a mock-up of
a webpage for a supporting website,

etc.).

5. An outline of how you will use digital technology to amplify your
message and promote your campaign.

Once completed, your group will present your campaign to the rest of the
class.
Groups will be assessed according to the following criteria:
Outline
e Clearly identified issues
e Comprehensive, practical implementation plan
e Clearly defined goals
e Effectively communicated campaign message
e Effective use of digital media
Promotional Materials
e Creativity
e Appeal
e Effectiveness
e Informative
eGood use of design elements

Jonmatok 8

Jigsaw Activity Instructions

Your teacher will assign you into one of five groups.

Each group, will go to one of the five computer stations.

On each of the five computers, one of the following websites will be
open:
Tolerance.Org (www.tolerance.org)
Someone (http://projectsomeone.ca/)
No Hate Speech Movement (http://www.nohatespeechmovement.org/)
It Gets Better Project (www.itgetsbetter.org)
Canadian Race Relations Foundation (http://www:.crrf-fcrr.ca/en/)

agbrhwnE

eWhile at the computer station, group members will research how the
featured website is being used to address hate by answering the questions
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on the Challenging Online Hate Questionnaire. Every student must record
his or her answers.

e\When told to do so, you will then form five new groups that are made up
of at least one member from each of the original groups.

eIn the new group, each group representative will report to other members
about the website his or her original group visited.

eOnce this is done, you will rejoin your original group for a class
discussion.
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Ypok 4. 3ansiKyBaHHS B iHTEPHETI Ta 3aKOH
(Cyberbulling and the Law)

Bik yuniB: 8-11 kiac
PiBeHb ckagHOCTI: cepeaHin
TpuBanicTe: 2 ToIUHA

Onuc ypoky

Ha mpoMy yporti y4Hi Ji3HAIOTBCSA Ta OOTOBOPSATH IPABOBI ACIEKTH
3anmsakyBaHHs. [1i gac po3rismy AEKIIbKOX MOJeNIeH CUTYyaIliil y4Hi BU3HAYAThH
CEpHO3HICTh CHUTYyaIlii, XTO MOBHHEH HECTU BIAMOBINAIBHICT 32 3aKOHOM, SIKi
3ax01u Tpeba BXKUTH Yy JaHIH CUTYyaIlil 1 XTO Ma€ BXUBATH 3axoau. [[ms Toro,
1100 1€ BU3HAYUTHU, YUHI JAAyTh BIAMOBIIb HA HACTYITHI TUTAHHS:

UuMm 3aisKyBaHHS B IHTEPHETI BIAPI3HAETHCS Bl  3BHUYAMHOIO
3asiKyBaHHs? SIKi O3HAKW IHTEPHET 3aIKyBaHHS pOOJIATH MOro CHpaBolo, siKa
Mae TpaBoBl Hachigku? 3a SKUMU O3HAKaMU JaHUN BUIAJIOK MOXe OyTu
Kiacu(ikoBaHUN SK NMBUIBHA YM KpUMiHaIbHA crpaBa? SIkoro OanaHcy Mix
rapaHTissMU CBOOOJM CIIOBA Ta MpaB OE3MEKH TPOMAJSIH CIiJl TOTPUMYBATHUCH,
cnuparounch Ha Kanajaceky xaprtito mpaB 1 cB0001 Ta KoHBEHIII10 paB JUTUHU?
VY SKuX BUMAAKaX Ta SIKUM YHHOM IIIKOJIM HECYTh BiJIITOBIIAIBHICTh Yy CIpaBax
3AIIKYBaHHSA ?

Ha kiHenp ypoKy y4Hi1 3MOXKYThb:

e AHaiizyBaTu MOJEII CUTYyalii Ta pOOUTH CYP)KEHHS Ha X OCHOBI;

e Busnauatu Ta oOroBoproBaTH (PakTopu, 3a SIKUMHU OHJIAWH il MOXE
KBaM(hiKyBaTUCS SIK 3aJIIKYBaHHS;

e JleMOHCTpyBaTH 3HAHHS TIPAaBOBUX TEPMiHIB Ta BHU3HAYEHb, IO
CTOCYIOTBCSI TIOHSITTS «3aJIIKYBaHHS»;

e JleMOHCTpyBaTH 3HAHHS BIJMOBIIAJIBHOCTI Ta €TUYHOI MOBEIIHKY OHJIANH;

e Osnariomutrcs 3 KaHaachkorw Xapriero mpaB 1 ¢cBoOoa Ta KoHBeHIli€r0
paB AUTUHU

e OcroproBaTy EPEKOHAHHS YH MOTOJKYBATHUCS 3 HUM.

Cyberbullying and the Law

Overview

In this lesson, students learn about and discuss the legal aspects of
cyberbullying. They review a variety of hypothetical scenarios and a case study,
and they consider the seriousness of the situations, who is legally responsible,
what action (if any) should be taken and by whom. To determine this, students
will seek answers to the following questions: How does cyberbullying differ
from offline bullying? What aspects of a cyberbullying case make it a cause for
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legal action? What determines whether it is a civil or a criminal matter? How
should rights to freedom of expression, guaranteed under the Canadian Charter
of Rights and Freedoms and the Convention on the Rights of the Child, be
balanced against rights to security of person? When and how are schools
responsible for cyberbullying cases?

Learning Outcomes

Students will be able to:

o analyze scenarios and case studies, and make judgments on them

o consider and discuss factors that affect whether online actions are,
in fact, cyberbullying

o demonstrate knowledge of legal terms and definitions related to
cyberbullying

o demonstrate knowledge of responsible citizenship and ethical
behaviour online

o become familiar with the Canadian Charter of Rights and Freedoms
and the Convention on the Rights of the Child

o argue and support an opinion

Preparation and Materials

Read the following backgrounders for teachers:

o Cyberbullying — Rights and Responsibilities
o Cyberbullying and the Law Fact Sheet

Photocopy the following handouts:

o Cyberbullying Scenarios

o Cyberbullying Case Study

o Selections from the Canadian Charter of Rights and Freedoms and
the Convention on the Rights of the Child

Procedure

Distribute the Cyberbullying Scenarios handout. Ask students to quickly
read each hypothetical scenario and rank each one from 1 to 5, where:

1 = Totally acceptable and appropriate

2 = Possibly wrong, but no action needs to be taken

3 = Wrong, and school authorities or Internet service providers should
take action

4 = Wrong, and civil action could be taken by the target or the target’s
parents

5 = Wrong, and criminal charges should be pressed

Class Discussion

Read through each of the scenarios with students and ask how they ranked
each one. Some will likely have obvious and unanimous rankings (i.e. the
negative review of the band is a 1), but most will involve some debate. Ask
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students to explain what makes some scenarios more or less acceptable than
others, especially those that are closely related (2, 4, 5 and 13, for instance, or 8
and 10).

For several scenarios, the answer will probably be “it depends.” This is
good: push the class to consider what the answer depends on, to bring out
further aspects of the issue.

Major issues that should come out of this discussion are:

o Anonymity — does it make the perpetrator more or less responsible?

o Defamation — how can someone hurt another person’s reputation?
Is doing that the same thing as hurting them physically?

. Harassment — what does it involve?

o Is it wrong to say bad things about a person? If so, is it just morally
wrong, or can it be legally wrong as well?

In what situations might it be acceptable?

o Does it make a difference if bad things are said in private or in
public? Why?

o What control should a person have over images of herself or
himself? Is it different if the person in the image created it herself or himself, or
not? Does someone lose control over an image after it has been uploaded?

o What control should a person have over emails or other messages
he or she sends? What about material posted in a public forum, like Facebook?

o Is it worse to harass or defame a teacher or a peer? Why?

Distribute the handout Selections from the Canadian Charter of Rights
and Freedoms and the Convention on the Rights of the Child. Review and
discuss these selections with students. As you do so, move the discussion from
the specific examples in the Cyberbullying Case Study handout to the broader
question of the conflict between the right to freedom of expression (Section 2 of
the Charter) and the right to security of the person (Section 7).

Use the following questions to focus the discussion:

o Right to freedom of expression — What limits on this right can be
“justified in a free and democratic society”? (Sections 1 and 2 of the Charter;
Articles 12, 13 and 17 of the Convention.)

o Right to security of the person — Does this include protection from
damage to a person’s reputation? Does it protect people from fear as well as
from actual harm? (Section 7 of the Charter, Articles 17 and 19 of the
Convention.)

. What duty do schools and teachers have to prevent and act on
cyberbullying? How does this relate to Section 7 of the Charter and Article 19 of
the Convention? How can schools, teachers and parents respect students’ right to
privacy (Article 16 of the Convention) while also fulfilling this duty?

Case Study Exercise

Distribute the handout Cyberbullying Case Study, and review it with the
class. Divide the class into six groups and assign each group to a role as follows:
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Perpetrator
Target
Parents of target
Bystanders (people who know the target and saw the website)
Teacher of perpetrator and target

e Police

Ask each group to analyze the case from their assigned point of view,

considering the issues that came up in the class discussion and that were covered
in the Cyberbullying and the Law Fact Sheet. Give each group an additional
question to consider:

e Scott: How can you defend your actions?

e Colin: Was what you did cyberbullying as well? If so, how can you
accuse Scott? If not, why not?

e C(Colin’s parents: What should school and civil authorities do about
this case? Why?

e Other members of Scott’s Facebook group: What can you do, and
should you have done, in this case? Why?

e Teacher: What can you do, and should you have done, in this case?

Why?
e Police: Should criminal charges be laid in this case? If so, which
ones and why? If not, prepare an explanation of why not for the target’s parents.

After each group has shared its analysis, ask the class to find a consensus
on how the case should be handled.

Final Activity

Have each group develop a school policy against cyberbullying.

Instruct students to consider the following questions while they are
developing the policy:

e How can students’ right to freedom of expression be balanced with
the school’s duty to provide an environment that is free from bullying?

e What definition of cyberbullying should be provided to students
through the school policy? Can the definition help to balance the students’
rights?

e What issues are most important in a school environment?

e What forms of discipline are appropriate for cyberbullying cases?

e Which decisions should be left to the discretion of the teacher and
principal, and which should be required in all cases (for instance, should
teachers be required to report all cyberbullying incidents to the police)?

Cyberbullying — Rights and Responsibilities
Types of Cyberbullying

Peer Against Peer
40



According to MediaSmarts' 2014 report Cyberbullying: Dealing With
Online Meanness, Cruelty and Threats, thirty-seven percent of Canadian
students in grades 4-11 report that someone has said or done something mean to
them online. The same report found that there is a significant overlap (39%)
between students who have said or done mean things and students who have had
mean things said about them.

Perpetrators may be more inclined toward bullying online because they do
not see or hear the consequences of their behaviour, which discourages the
development of empathy.

Student(s) Against Authority

There have been a number of reports of students engaging in online
bullying behaviour against teachers and administrators. Most often this has
taken the form of web pages or social network groups created to criticize or
mock teachers, photos of teachers manipulated to be embarrassing or offensive
and uploading of embarrassing videos.

The Internet makes this kind of behaviour easier because young people
feel that they are out of the school’s reach on the Internet and because it permits
a cloak of anonymity.

Legal Approaches

Criminal Law

Criminal harassment is an offence under the Criminal Code. It consists of
communication that causes another person to fear for his or her life or the lives
of others. It can also apply to “stalking” behaviour, where frequency (rather than
content) causes the fear. Even if the perpetrator did not intend to frighten
someone, she or he can be charged with harassment if the target feels threatened.

Defamatory libel is also an offence under the Criminal Code. It consists of
communication that can severely harm the reputation of an individual. There
have been few recent cases of defamatory libel, all of them against people in
positions of authority such as police, judges and prison guards. (For details, go
to www.answers.com/topic/defamation-1.)

Publishing intimate images without consent was added as an offence in
2015. This includes both intentionally spreading an image "in which the person
IS nude, is exposing his or her genital organs or anal region or her breasts or is
engaged in explicit sexual activity" as well as "being reckless as to whether or
not that person gave their consent to that conduct.”

Civil law: defamation

Defamation in civil law means communicating a false statement (which
does not have to be in words — it could be an image, a movie, etc.) that will do
harm to the reputation of another person. It must have a clear and obvious target
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and be accessible to one or more people besides the person making the statement
and the target.

Generally speaking, spoken or transitory defamation is called slander and
written or permanent defamation is called libel. Both can be the subject of
lawsuits by the target.

“The reasonable person”: To be libellous, the material must seem
defamatory to a person who is “reasonable,” not a person with delicate or fragile
sensibilities. There is no absolute legal test for this and it must be defined case-
by-case, though there are precedents.

Innocent reproduction: A person who knowingly reproduces or forwards
defamatory material, or causes it to be distributed, can be held liable for her or
his actions. The exception is where she or he had no reasonable way of knowing
that the material was defamatory. For instance, a teacher would be liable if the
defamation appeared on the school website (where he or she has final approval
over its content) but probably not if it appeared in an email sent from the
school’s computer lab, since the teacher could not reasonably supervise what
every student was doing at every moment.

Human rights law: safe work environment

All employers are required to guarantee a safe work environment to their
workers. This applies to teachers — school boards and administrators must act
against any bullying behaviour toward their teachers — and it also applies to
students. Therefore, school boards, administrators and teachers have a
responsibility to guarantee a safe learning environment for their students. Even
if bullying is taking place outside the school (such as on a website), the school
has a responsibility to act if the situation is preventing any student from
enjoying a safe learning environment.

Duty of care: Schools have an additional responsibility to act in loco
parentis, or in the place of parents, because they have charge of children.
Therefore, their duty to prevent and act on cyberbullying extends beyond that of
employers.

Teachers and administrators must be aware of tangible and foreseeable
harm that might come to students under their care. For teachers or administrators
to be held liable, the harm done must be related to an action or omission on their
part.

Several provinces and territories also specify teachers and administrators'
responsibilities in cyberbullying cases. For more information, see Cyberbullying
and the Law.

Rights and Responsibilities under Civil Law

The following is a composite list of the rights and responsibilities of
students and teachers in regard to cyberbullying under civil law. Individual
schools, school boards, and provinces or territories may have their own formal
codes of rights and responsibilities.

Summary of a student’s rights and responsibilities:
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ea right to learn in a safe environment

ea right to be treated with respect by teachers, staff and other students

ea right to free expression where that right does not libel another person,
cause another person to fear for her or his safety, or interfere with the operation
of the class and school, and the creation of a safe learning environment for all
students

ea responsibility to treat all teachers, staff and other students with respect

ea responsibility to use school space and equipment, including computers,
in a responsible and appropriate way

ea responsibility to report to the teacher or administration anything that
may interfere with maintaining a safe learning environment

Summary of a teacher’s rights and responsibilities:

ea right to be treated with respect by students, colleagues and staff

ea right to take appropriate action, or recommend appropriate action to the
administration, to maintain a safe learning environment

ea right to free expression where that right does not libel another person,
cause another person to fear for his or her safety, or interfere with the operation
of the class and school, and the creation of a safe learning environment for all
students

ea responsibility to treat all students, colleagues and staff with respect

ea responsibility to take seriously and act on anything she or he feels may
interfere with maintaining a safe learning environment

ea responsibility to ensure that school space and equipment, including
computers, are used in an appropriate and respectful way

ea responsibility to take all necessary steps to maintain a safe learning
environment Cyberbullying and the Law Fact Sheet

According to MediaSmarts' 2014 report Cyberbullying: Dealing With
Online Meanness, Cruelty and Threats, thirty-seven percent of Canadian
students in grades 4-11 report that someone has said or done something mean to
them online. The same report found that there is a significant overlap (39%)
between students who have said or done mean things and students who have had
mean things said about them.

Cyberbullying can be much more severe in its effects than offline bullying
because the targets feel they have no escape. Also, because of the wide scope of
the Web, there can be many more witnesses to the bullying.

Personal conflicts can start more easily online, and become serious more
quickly, because a lot of the cues we use to tell how someone is feeling — such
as tone of voice, facial expression, or body language — are absent in most forms
of digital communication. This can make it hard to tell the effects of something
we've said or done to another person, and can also keep us from feeling empathy
towards them.
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Forms of Cyberbullying

Verbal or emotional abuse is the most prevalent form of bullying online.
Social bullying, another pervasive form — particularly with girls — includes
social exclusion and spreading gossip and rumours.

Making public content that was meant to be private — such as photos or
videos — is another frequent bullying activity, and is particularly common in the
context of relationships. Finally, bullying may take the form of impersonation or
spoofing, in which the perpetrator actually represents him or herself as the
target.

How the Law Addresses Cyberbullying

Federal Law

Cyberbullying can be addressed under civil law or criminal law, based on
the situation.

Civil law: This is the branch of law that deals with property rights,
personal dignity and freedom from injury. Under civil law, there are three
approaches to cyberbullying:

1. A cyberbully may be engaged in defamation. This is when the bully
causes harm to someone’s reputation by spreading false information about that
person. In general, defamation that appears temporarily (as unrecorded speech or
in a live broadcast) is called slander and defamation that appears permanently
(in a book or on a website) is called libel.

To be libellous a statement must: do harm to someone’s reputation; have a
clear and obvious target; and be seen by people other than the person making the
statement and the target.

In libel cases, the target can lay a suit against the person making the
statement. If the suit is successful, the person making the statement will have to
pay damages (money) to the target.

A person accused of libel may defend himself or herself by saying that the
statement was true, that it was a fair comment (a genuine criticism, not a
personal attack), or that he or she innocently reproduced the statement without
knowing what it was.

2. A perpetrator may be creating an unsafe environment by making the
target feel that she or he cannot go to school without facing violence, teasing or
exclusion. Schools and workplaces are required to provide a safe environment
for their students or employees and must take any appropriate action to do so. A
school, therefore, might punish a student for online behaviour that is making it
hard for other students to learn in a safe environment. In Ontario, for instance,
the Safe Schools Act has been changed to specifically include online behaviour:
students can now be suspended or expelled for cyberbullying, even if it is done
outside the school.

A school or workplace that does not do everything it can to provide a safe
environment can be sued by the target(s). Even if a statement is not libellous,
spreading it around might still create an unsafe environment.

3. Finally, a person is responsible for any consequences that he or she
might reasonably have guessed would happen. Therefore, a perpetrator who
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suggests that a depressed student should kill herself would be liable if the
student actually did kill herself as long as the perpetrator had reason to believe it
was a likely result.

Criminal law: This branch of law determines which actions are crimes
against the state. In criminal law, there are three approaches to cyberbullying:

1. Harassment is a crime under the Criminal Code. Harassment is when
something a person says or does makes someone fear for his or her safety, or for
the safety of others. Even if the perpetrator did not intend to frighten someone,
she or he can be charged with harassment if the target feels threatened. Criminal
harassment is punishable by up to 10 years in prison.

2. Defamatory libel is a crime under the Criminal Code. It is most often
treated as a crime if the libellous statement is directed against a person in
authority and could seriously harm his or her reputation.

Defamatory libel is punishable by up to five years in prison.

3. Publishing intimate images without consent was added as an offence in
2015. This includes both intentionally spreading an image "in which the person
IS nude, is exposing his or her genital organs or anal region or her breasts or is
engaged in explicit sexual activity" as well as "being reckless as to whether or
not that person gave their consent to that conduct.”

Section 2 of the Canadian Charter of Rights and Freedoms guarantees
freedom of expression. However, this right is guaranteed “subject only to such
reasonable limits prescribed by law as can be demonstrably justified in a free
and democratic society” and, in the case of cyberbullying, must be weighed
against Section 7. The latter section guarantees “the right to life, liberty and
security of the person.” In general, Section 2 of the Charter has not been
accepted as a defence in civil or criminal bullying cases.

Provincial and Territorial Laws

Several provinces and territories have laws specifically dealing with
online and offline bullying:

Ontario: The Education Act now includes a specific definition of
“bullying”: "bullying" means aggressive and typically repeated behaviour by a
pupil where,

(@) the behaviour is intended by the pupil to have the effect of, or the
pupil ought to know that the behaviour would be likely to have the effect of,

(i) causing harm, fear or distress to another individual, including
physical, psychological, social or academic harm, harm to the individual's
reputation or harm to the individual's property, or

(if) creating a negative environment at a school for another individual,
and

(b) the behaviour occurs in a context where there is a real or perceived
power imbalance between the pupil and the individual based on factors such as
size, strength, age, intelligence, peer group power, economic status, social
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status, religion, ethnic origin, sexual orientation, family circumstances, gender,
gender identity, gender expression, race, disability or the receipt of special
education.

The following definition of cyberbullying is also given:

(1.2) Without limiting the generality of the definition of “bullying” in
subsection (1), bullying includes bullying, known as cyber-bullying, that is done
through any form of electronic means using any technique, including,

(a) creating a web page or a blog in which the creator assumes the
identity of another person;

(b) impersonating another person as the author of posted content or
messages; and

(c) communicating material to more than one person or posting material
on an electronic medium that may be accessed by one or more persons.

The amended Act also requires schools to provide “instruction on bullying
prevention during the school year for every pupil,” “remedial programs designed
to assist victims of bullying” and “professional development programs that are
designed to educate teachers in schools within its jurisdiction about bullying and
strategies for dealing with bullying.” Each school board is also required to
“establish a bullying prevention plan for bullying in schools within the board’s
jurisdiction.”

Quebec: An Act to prevent and stop bullying and violence in schools
modifies the Education Act and the Act Respecting Private Education. It defines
bullying as “any behaviour, speech, actions or gestures, including cyberbullying,
expressed directly or indirectly, in particular through social media, having the
aim of injuring, hurting, oppressing or ostracising an individual.” School boards
are required to create anti-bullying plans and all school staff must take part in
the plan.

Alberta: The Education Act was revised in 2012 to define bullying as
“repeated and hostile or demeaning behaviour by an individual in the school
community where the behaviour is intended to cause harm, fear or distress to
one or more other individuals in the school community, including psychological
harm or harm to an individual’s reputation.” The Act requires students to
“refrain from, report and not tolerate bullying or bullying behaviour directed
toward others in the school, whether or not it occurs within the school building,
during the school day or by electronic means,” while school boards must
“establish, implement and maintain a policy respecting the board’s obligation
under subsection (1)(d) to provide a welcoming, caring, respectful and safe
learning environment that includes the establishment of a code of conduct for
students that addresses bullying behaviour.” Alberta’s law is notable because it
requires students to report cyberbullying if they witness it, with penalties
including suspension and expulsion possible for those who do not.

New Brunswick: Section 1 of the Education Act includes both online and
offline bullying in its definition of “serious misconduct.” Students are also
guaranteed a “positive learning and working environment” free from “bullying,
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cyberbullying, harassment and other forms of disruptive or non-tolerated
behaviour or misconduct, including behaviour or misconduct that occurs outside
school hours and off the school grounds to the extent the behaviour or
misconduct affects the school environment.” Principals are required to develop a
positive learning and working environment plan and to report any incident of
serious misconduct to the superintendent of the school district. Each school also
must have a Parent School Support Committee that advises the principal on how
to promote respectful behavior and prevent misconduct, helps to develop
policies on how to prevent disrespectful behaviour or misconduct and how to
support both those students who have participated in disrespectful behaviour and
those who have been affected by it.

Manitoba: In 2013 the province passed a bill that defines bullying in a
way that specifically includes cyberbullying and makes parents responsible for
their children’s cyberbullying if the parent is aware of it, could reasonably
predict the effect of it and did nothing to stop it. It also gives judges or justices
of the peace the power to issue protection orders that may keep a perpetrator
from contacting the target or even using any digital communications. The law
also defines a tort of cyberbullying in civil law and allows targets to sue
perpetrators or, in certain cases, their parents.

Northwest Territories: The Education Act now includes a definition of
“bullying” that includes acts, committed in school and out of school, intended or
likely to cause fear or distress or to create a negative learning environment and
where there is a real or perceived power difference between the perpetrator and
the target. It also provides examples of cyberbullying including impersonating
someone online or sharing harmful content online. The Act also requires school
divisions to create Safe Schools Plans that address bullying and cyberbullying.

Nova Scotia: In 2013, the province legally defined bullying as
“behaviour, typically repeated, that is intended to cause or should be known to
cause fear, intimidation, humiliation, distress or other harm to another person's
body, feelings, self-esteem, reputation or property, and can be direct or indirect,
and includes assisting or encouraging the behaviour in any way” and
cyberbullying as “bullying by electronic means that occurs through the use of
technology, including computers or other electronic devices, social networks,
text messaging, instant messaging, websites or e-mail.” The Cyber-Safety Act
lets targets of cyberbullying apply for “protection orders” that may put limits on
perpetrators’ actions or make them identify themselves, and makes parents of
perpetrators responsible for their child’s actions if the perpetrator is under 18. In
2015 a Nova Scotia judge ruled that the law violated the Charter of Rights and
Freedoms and ordered it immediately struck down. At the time of writing
(December 2015) no law has been drafted to replace it.

International Law

Canada is a signatory to the Convention on the Rights of the Child, which
guarantees children certain rights that may be relevant in cases of cyberbullying.
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The Convention has no direct legal power but all federal laws should comply
with it.

Articles 12 and 13 of the Convention state that children have the right to
their opinions and to express themselves.

These rights should only be limited out of respect for others’ rights or to
protect public health or public safety.

Article 16 of the Convention states that children have the right to privacy.

Article 17 of the Convention states that children have the right to access
information through books, TV, the Internet and other media.

Article 19 of the Convention states that children have the right to be
protected from being hurt, either physically or emotionally.

Cyberbullying Scenarios

Remember that civil deals with property rights, personal dignity and
freedom from personal injury. Civil penalties consist of fines and limitations on
behaviour. Criminal law makes certain behaviours illegal and punishable by
fines and/or imprisonment. (For example, if you don’t get your faulty brakes
fixed and you hit another car, that will likely fall under civil law. If you ram
another car on purpose, that will fall under criminal law.)

Now read each of the scenarios below, and rate the seriousness of each
one from 1 to 5, where:

1 = Totally acceptable and appropriate

2 = Possibly wrong, but no action needs to be taken

3 = Wrong, and school authorities or Internet service providers should
take action

4 = Wrong, and civil action could be taken by the target or the target’s
parents

5 = Wrong, and criminal charges should be pressed

For any scenario you rate as a 3, 4 or 5, think about who is responsible,
who should take action and what action should be taken.

1. A student posts a negative review of a concert given by another
student’s band. The review focuses on the band members’ skill as musicians and
the quality of their music.

12345

2. A student tweets that one of the teachers at his school is unqualified to
teach. The teacher’s name is not used, but he is clearly recognizable to anyone
who knows him.

12345

3. A teacher discovers a website that is intended to mock a student in her
class and will likely lead to the student being harassed at school. The site was
not created at school and is not hosted on school computers (though it can be
accessed from them).

12345
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4. A student uploads to YouTube a video of his band performing a song
that makes fun of teachers. No specific teacher is named or is identifiable from
the song.

12345

5. A student writes a letter to the school administration stating that a
teacher has used improper discipline in class.

12345

6. A student creates a fake Facebook profile in the name of another
student in the class. The other student is Middle Eastern and the profile contains
photos of him doctored to look like Osama Bin Laden and statements,
supposedly made by him, supporting terrorism.

12345

7. A student finds that photos of her, which were taken by her (now ex-)
boyfriend have been shared publicly on Instagram. Then they were copied and
reproduced in many more places, including photo-sharing sites. Her ex-
boyfriend says that he is not responsible for what was done with the photos after
he uploaded them.

12345

8. A student writes a private email to his girlfriend accusing her of
cheating on him.

12345

9. A teacher asks students in her class to help write holiday greetings in a
variety of languages for the school’s website. Without the teacher’s knowledge,
one of the students’ contributions is a false and insulting statement against
another teacher.

12345

10. A student posts a picture of her boyfriend on her Instagram account
with the hashtag #cheatingslime.

12345

11. A student discovers that other students in his class have created an
online poll in which students are invited to vote on which students in the class
should be beaten up.

12345

12. A student creates a website in which she criticizes school policies and
suggests that several teachers, whom she names, are overly strict in their
discipline.

12345

13. A student creates a Facebook group in which he states that one of his
teachers is a space alien who is scheming to abduct students and take them to
her home planet.

12345

14. A student sends frequent emails to his ex-girlfriend. When she asks
him to stop, he sends more emails, many of which contain abusive language.

12345
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15. A teacher discovers that students are being pressured by a popular

student to remove an unpopular student from their Facebook “friends” lists.
12345

Selections from the Canadian Charter of Rights and Freedoms and
the Convention on the Rights of the Child

The Canadian Charter of Rights and Freedoms guarantees the rights and
freedoms set out in it, subject only to such reasonable limits prescribed by law
as can be demonstrably justified in a free and democratic society.

This means that everyone has the rights listed in the Charter. In some
cases those rights may be limited if they interfere with other people’s rights.

Section 2 of the Charter states that everyone has the following
fundamental freedoms:

(@) freedom of conscience and religion;

(b) freedom of thought, belief, opinion and expression, including freedom
of the press and other media of communication;

(c) freedom of peaceful assembly; and

(d) freedom of association.

This means that everyone is free to think and believe what they want.
Everyone is free to express themselves and to gather peacefully with anyone
they want.

Section 7 of the Charter states that everyone has the right to life, liberty
and security of the person and the right not to be deprived thereof except in
accordance with the principles of fundamental justice.

This means that nobody can have their safety threatened or their freedom
limited. The exception is that you can be put in jail if you have committed a
crime. This includes a right to be protected against attacks on your reputation.

The Convention on the Rights of the Child guarantees the rights set out in
it to all children in countries that have are signatories to it, including Canada.

Articles 12 and 13 of the Convention state that children have the right to
their opinions, and to express themselves.

These rights should only be limited out of respect for others’ rights or to
protect public health or public safety.

That means that you can believe what you want, and say (draw, film, etc.)
what you want, but you should respect other people’s rights when you do. You
also can’t say things that would directly hurt other people, for instance by
making them panic.

Article 16 of the Convention states that children have the right to privacy.

Article 17 of the Convention states that children have the right to access
information through books, TV, the Internet and other media.

Article 19 of the Convention states that children have the right to be
protected from being hurt, either physically or emotionally.

Cyberbullying Case Study
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(What follows is a work of fiction. Any resemblance to real people, places
or situations is purely coincidental.)

Scott, a Grade 9 student, transferred to a new school halfway through the
semester. He quickly connected with the other students who are on Facebook
and made friends with some of them at school as well.

After a while, though, Scott noticed that his friends list was shrinking as
people removed him from their friends lists. He was puzzled by this at first until
one of his offline friends told him that Colin, a Grade 11 student, had gotten
angry at Scott because he had seen Scott talking to Linda, Colin’s ex-girlfriend.
Colin had begun to pressure everyone he knew to remove Scott and Linda from
their friends lists on Facebook and to ignore them at school as well.

One afternoon in the computer lab, Scott got angrier and angrier at Colin
and his friends. Since he had finished his work for the period, he decided to start
a Facebook group called “Why I Hate Colin” and he invited everyone still on his
friends list to join it. It turned out that there were quite a few people at the
school who did not like Colin and his friends, and Scott’s group grew quickly.
Whenever the message traffic on the group slowed, Scott would try to boost it
by posting some shocking accusation about Colin, such as suggesting that he
had cheated on Linda or that he had hit her when they were dating (Linda was
not involved in the group and had never said any such thing).

Soon other members of the group started to make their own accusations
and suggestions about Colin, some even saying that Colin should have water
balloons thrown at him when he went up the main stairway. Scott responded to
that suggestion saying rocks should be thrown instead.

After a few weeks, one of Colin’s friends discovered the group and
reported it to him. Colin told his parents and they decided to report it to the
principal and keep him out of school until things had been worked out, as well
as to report what Scott had done to the police.

General Questions

o Who is the perpetrator in this case? Who is the target?

o What acts of cyberbullying have happened in this case? How
serious would you rank each one as being?

Group Questions

o Scott: How can you defend your actions?

o Colin: Was what you did cyberbullying as well? If so, how can you
accuse Scott? If not, why not?

o Colin’s parents: What should school and civil authorities do about
this case? Why?

o Other members of Scott’s Facebook group: What can you do, and
should you have done, in this case?

Why?

o Teacher: What can you do, and should you have done, in this case?
Why?

51



° Police: Should criminal charges be laid in this case? If so, which
ones and why? If not, prepare an explanation for the target’s parents as to why
not..
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Ypok 5. BcraHoBjieHHsI cipaB:KHOCTI (poTO Ta Bigeo
(Authentication Beyond the Classroom)

Bik yunis: 9-10 knacu
PiBeHb ckagHOCTI: cepeaHin
Tpusanicts: 1-2 roguHu

Onuc ypoky

Ha mpoMy ypoli yuHi mO3HAHOMISTBCS 3 «BipyCHMMH» (OTO, BiI€O Ta
HOBHHAMH, SIKI PO3IMOBCIOKYIOTCA Yepe3 COLialbHI Mepexi. YuHl modauars,
HACKIJIbKM BaXXKO BH3HAYMUTHU iX CIPaBXHICTh, CHUPAIOYUCH JIUIIE HA iX 3MICT 1
NO3HAWOMIISATECS 3 IHCTPYMEHTaMU Ta TEXHIKOIO BU3HAYEHHS X CIIPaBKHOCTI,
CHHUPAIOYUCh Ha KOHTEKCT, HaBYaThCS MPUIMATH PIIIEHHS, 00 JOLIBHOCTI
NepecIanHs TakuX OoTo- Ta Bifieo- MaTepiaiiB APY3sM Ta POJIMHI.

Ha kine1p ypoxy y4Hi 3MOXKYTh:

o Po3BUHYTH KpUTHYHE COPUIHATTS;

o BuBunTH cTparterii Ta TEXHIKY BH3HAYEHHS CIIPABKHOCTI
OHJIAWH KOHTEHTY;

o 3acTOCOBYBaTH CTparTerii BU3HAYEHHS CIPABXKHOCTI 11032
MeXXaMU LIKOJIH;

° IToBogUTH DOCIIPKEHHS OHJIAMH;

o [Ipe3eHTyBaTH  pe3ynbTaTH JIOCHIIKEHHS, BKJIOYAIOYU

BHUCHOBKH ):[OCJ'IiI[)KeHHSI.

Authentication Beyond the Classroom
Overview

In this lesson, students discuss “viral” photos, videos and news stories that
spread via social media. They are shown how challenging it is to authenticate
these using only their content and are introduced to tools and techniques for
gauging their accuracy based on context, with an eye towards making wise and
responsible decisions about whether or not to forward them to their friends and
family.

Learning Outcomes
Students will:

e Develop habits of skepticism
Learn strategies and techniques for authenticating online content
Apply authentication strategies outside of school contexts
Perform research online
Present research findings, including a judgment based on research
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Preparation and Materials
e Prepare the project slideshow, Viral Videos: Real or Fake?
e Photocopy the handouts: The New 5 Ws and Viral News Fact-Check
e Find four to six recent viral news stories. You can use sites such as:

1. The Washington Post’s “What Was Fake on the Internet This
Week”
(http://www.washingtonpost.com/newssearch/search.html?st=%22
what+was+fake+on+the+internet%22&submit=Submit)

2. The Mirror’s “Viral” page (http://www.mirror.co.uk/all-about/viral)

3. NBC’s “Viral” page (http://www.nbcnews.com/pop-culture/viral)
or

4. BuzzFeed’s News page (http://www.buzzfeed.com/news).

(Not all of the stories have to be fake. Because of the unpredictable content on
some of these pages, it’s best to curate the stories ahead of time rather than
letting students browse for them.)

Procedure

Viral Photos

Begin by asking students how many of them have seen “viral” photos or
videos that were passed around on social media. (Most or all hands will go up.)
How many have seen a viral photo in the last week? How many have passed on
viral photos to other people (by sharing them, retweeting them, tagging them,
etc.)?

Now ask: How many have ever seen a viral photo that turned out to be a
fake? If they have, did they guess that it was a fake? If they did not guess, how
did they find out?

Show the first eight slides of the slideshow Viral Photos: Real or Fake?
Ask students to guess which ones were real and which ones were fake, and to
explain how they came to that conclusion.

Next, show slides 9 to 14. Which ones did students get right? Which did
they get wrong? How reliable was their reasoning?

Why Does it Matter?

Go to slide 15 and ask: Why does it matter if we’re wrong about
something like viral videos? Let students discuss the question for a few minutes
but don’t make them come to any conclusion.

Show slides 16-17 and ask students to spot the difference. (An extra
missile was added.) Explain that this is a photo of an Iranian missile test, which
was released by the Iranian government to make it look like more of the missiles
being tested were launched successfully.

Now show slides 18-19 and ask students to spot the difference. (The
women have been removed from the image.)

Explain that this was a news photo from a rally in Paris, in which several
women — including German chancellor Angela Merkel — were Photoshopped out
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when it appeared in the conservative Orthodox Israeli newspaper The
Announcer.

Now show slides 20-21 and ask students to spot the difference. (The text
of the sign in the middle has been changed.)

Explain that this was a news photo from the protests in Ferguson,
Missouri, over the shooting of an unarmed African-American man. This
doctored photo was used by racists to try to make the protests seem illegitimate,
but wound up being spread by many people.

Point out to students that it’s not just photos and videos that are viral: viral
rumours, health tips, and news stories — which may be mistakes, hoaxes or
malicious disinformation — spread just as easily. Remind students of the media
literacy key concepts Media are constructions and Media have social and
political implications. For more information on these concepts, see
http://mediasmarts.ca/digital-media-literacy/general-information/digital-media-
literacy-fundamentals/media-literacy-fundamentals.

Authenticating Viral Stories

Tell students that if they doubted all the photos, their instincts were good:
you shouldn’t believe anything you see or read through social media until you
verify it. Point out how similar the bicycle-in-a-tree and piano-around-a-tree
photos in the slideshow were. Was there any way to tell, just from looking at the
photos, which was real and which was fake?

(Not really.)

Unfortunately, Canadian students are least likely to do anything to
authenticate information that comes to them from social networks. As well, the
triangle method — looking for other sources that say the same thing — can lead us
astray when it comes to viral content because we often are seeing the same story
come from several different sources.

Now distribute the handout The New 5 Ws and go through it with the
class. Now show slides 22-23 to the class and ask: How would you decide
whether or not to spread this story?

Discuss with the class for a few minutes, highlighting techniques from
The New 5 Ws that seem relevant. Show slides 24-32 and talk through them
with the class. What’s their verdict? (The story appears to be genuine.)

Assessment/Evaluation

Distribute the handout Viral News Fact-Check and have students perform
the assignment, authenticating a recent viral photo or news story by finding at
least three pieces of evidence from different sources that suggest it is either true
or false. If you wish to use the assignment for evaluation you can grade it with
the Viral News Fact-Check Rubric.

Jlomatox 9
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THE NEW 5 Ws

What makes a photo or a news story go viral? Research suggests that it’s
when something engages our emotions, surprises us, gives us a striking image or
a personal connection to the story, and provokes our curiosity. Unfortunately,
those same things also make us less likely to look critically at something —
which means it’s easy to be tricked by fake viral content.

So how can you know if something that’s spreading is true?

Here’s an update to the classic “5 Ws” that you can use.

WHEN should you double-check?

Research shows that students are least likely to fact-check news and other
things that come to them through social networks like Facebook or Twitter, but
these are their most common sources of news.

¢ You don’t have to debunk everything that comes to you, though.
Ask yourself these questions:

e Am | about to share, tag, retweet or forward this?

e Could someone base an important decision (about their health, their
career, travel, etc.) on this?

e Isitabout a hot or controversial issue?

e Does this seem “too good to be true”?

If the answer to any of those is “Yes”, double-check it!

So HOW can you find out if something is real or not?

Ask these questions before you share or spread something:

WHAT kinds of fake content should | watch out for?

There are a lot of different kinds of fakes being spread around. Before
you believe something (or share it), make sure it isn’t one of these:

e Jokes: “Fake news” sites like The Onion and The Beaverton publish
spoof news stories that look a lot like the real thing — sometimes too real, as
many have been shared on social media by people who believed they were true.

e Hoaxes: The darker side of jokes are hoaxes that are spread on
purpose to mislead people. Sometimes these are motivated by various kinds of
prejudice; other times they’re just done out of malice.

e Scams: Sometimes the purpose of a fake is to separate you from
your money, to get you to give up your personal information, or to get you to
click on a link that will download malware onto your computer.

e Ads: Advertisers know that viral content is one of the best ways to
get their messages to young people.

Some things that are spread around are obviously ads, but others are
disguised as “real” content. As with jokes, ads can also be spread by people who
don’t realize they’re ads.

WHY s it being spread around? Is it trying to sell something? To scare
you? To make you laugh? To make you angry?
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VIRAL PHOTOS:
REAL OR FAKE>

This is a real alligator, photographed on a golf course in Florida.
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This mountain is real, but the statue was added by Photoshop.

This photo is entirely staged, with the bear added by Photoshop.
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This really is a bicycle that got stuck in a tree that grew around it, in Washington state.
However, many people mistakenly claim that it has been there since World War |: in fact it
was left there around 1954.

The tree and the piano are real — but the piano was taken apart and re-assembled around
the tree by an artist.
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This photo really does capture a weasel riding on the back of a woodpecker — probably in
an attempt to kill it. The woodpecker threw the weasel off moments later and escaped.

FACT-CHECK IT:

BuzzFeebneEws

When a wee critter is rescued from the wild, a snug
. place to stay can make them feel better.

The ¥5-year-oid Orasian rens Wikitfe Rescas Nesty, 8 Groject thet sends crocheted

ond srvtied ness to wikife rescos ond rehabination centres.
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Questions:

1. Does it use loaded language?

2. Are they trying to get me to buy or
believe something»

3. Who is spreading it?
4. Is there a source given?

5. Does it seem “too good to
be true”»

1. Does it use loaded language?

A. No. The story is cute but the
language is fairly plain.

2. Are they trying to get me to buy or
believe something?

A. No. There’s a link to a knitting
pattern in the story, but it's free.
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3. Who is spreading it?

BuzzFeebpnNEWS

BuzzFeed - a legitimate site
that has a history of
spreading “news” stories
without fact-checking.

4. Is there a source given?

A. Yes: The Wildlife Rescue
Nests Facebook page, which
leads to a webpage. Neither
one has contact information.

4. Does it seem “too good to
be true”»

And the results are ohmygoshsocute!

A. Kind of...

.mm- Srize ook
TRAthS B HOTG o VWOOOES IVMINE Sancuary o DM Lt pie OF & DNty e
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Let’s dig a little deeper...

\“'z “"

9

e -"’

Searches:

“wildlife rescue nests” hoax

“wildlife rescue nests”
site: www.snopes.com

“katie deline-ray”

No relevant results for
“wildlife rescue nests” hoax

No results for “wildlife rescue nests”
site:www.snopes.com

Many results from different
sources for “katie deline-ray”
that confirm the story
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